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Introduction

Laura M. Pipe & Jennifer T. Stephens

Abstract: In this Introduction, the reader is provided an overview of the book
Ignite: A Decolonial Approach to Higher Education through Space, Place, and
Culture. The authors provide background on the Toward a Liberated Learning
Spirit (TALLS) model for developing critical consciousness, which is used to
organize the book, and ask the reader to consider higher education’s
dependance on colonizing practices. The chapter introduces the reader to
space, place, and culture as essential building blocks of a truly liberated learning
environment. By organizing Ignite through the TALLS model, the authors push
readers to consider the role of their own Learning Spirits and curiosity in their
work as they support learners in the reciprocal construction of their own
learning. Each chapter in this book challenges the reader to unshackle
themselves from a colonizing and dehumanizing system of education while
seeking their own liberation as educators for future generations.

Keywords: TALLS, Learning Spirit, decolonization of higher education, space/
place/culture

Ninety percent. Ninety percent! That figure represents how many of our (the
authors’) lived years have been spent in formal educational spaces. Whether
as a student or teacher—or, ideally, both—those years encapsulate moments
of the mundane, the joyful, and, unfortunately, the harmful.

When we begin our lives, we are innately curious, finding questions easy to
come by and answers too simple for our inquisitive minds. We thirst for
meaning, and questions of “Why?” abound as we seek to understand the
human condition and our individual and collective purpose.

Somewhere along the way, we may stop asking so many “whys,” instead
settling for the easily accessible answers or the outcomes desired by those to
whom we have resigned our agency. We may let others define “success” and
what it means to be “right.” We may worry about test scores and grades and
certificates of achievement that signal to ourselves and others that we are
more evolved today than we were yesterday. Our excitement about going to
school in our early years may be replaced with resignation or dread.



X Introduction

And, yet, our innate curiosity and search for meaning are still there,
appearing when we stop on a nature hike to watch a bird, or when we search
for the latest documentary to watch on the television, or when we hold a
conversation with our neighbor on the train ride to work, or when we watch
our grandmother cook everyone’s favorite recipe. We often feel a sense of ease
in these moments, as our involvement in these learning processes occur
within an organic experience, a moment of wonder, a reflective or meditative
insight, or in relationship with others.

An Indigenous concept for this innate curiosity is what Mi’kmaw scholar
Marie Battiste calls the Learning Spirit (Different Knowings, 2011). The Learning
Spirit is gifted to us and “travel[s] with us and guide[s] us ... it has a hunger and
a thirst for learning” (Battiste, 2010, p. 15). It encompasses the connection
between self, knowledge, and given purpose, with our innate gifts and talents
serving as the vehicles through which we fulfill that purpose. For the sake of
efficiency and standardization, we remove these authentic learning experiences
from formal learning environments, thus separating the learner from their
Learning Spirit. According to Battiste (Different Knowings, 2011):

What happens as we go through school, go through life, there are many
places where traumas, abuse, triggers of all kinds of memories past,
cell memory, create the kinds of learning that will diminish us ... [and]
engender a condition in which we would forget what our purpose is ...
so we need to find ways to help people nourish their Learning Spirits.

If our Learning Spirit is at the core of our personhood, then we are not fully
ourselves unless in alignment with our Learning Spirit. This alignment is likely
present in those organic moments of insight and likely missing in the
apprehension or indifference toward learning at school.

Battiste (Different Knowings, 2011) calls for centering the Learning Spirit in
the mission of education for all students (not just those from Indigenous
communities) as one way to course correct an educational system disconnected
from its true value: supported opportunities to affirm and identify individual
and collective purpose and to develop one’s gifts/talents toward this purpose. To
connect the Learning Spirit to formal educational structures requires
commitment to the process of decolonizing learning spaces.

Decolonizing Higher Education

While the global educational landscape consists of a vast array of educational
approaches, structures, and systems, the foundation of many modern schools
and universities can be traced to the European educational systems of the
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Middle Ages (Hannam, 2021; Lauwreys et al., 2021). For purposes of cultural
assimilation, the sharing of religious teachings, the unification of language
(often to read religious texts), the “civilizing” of people native to a region, and
the advancement in standing and opportunity for certain bodies (most often,
white Christian men), colonizers throughout time and place have used
education as a primary method of influencing the language and culture of a
region (Lauwreys et al., 2021; Lyon, 2020; Thelin et al., 2013; Todd, 2018).

Mignolo and Walsh (2018), from the work of Quijano (2000), have identified
the structures of power—the Colonial Matrix of Power—through which
colonizers have organized and managed the world: controlling knowledge
and subjectivity, the ways in which gender and sexuality are defined, the
methods through which authority is derived, and the ways in which the
economy is structured. These organizing pillars then underpin systems of
racism and patriarchy that are the hallmarks of colonization and systems of
oppression. In educational spaces, colonization has been reinforced through
the controlling of knowledge and subjectivity, largely by the types of
knowledge, ways of sharing knowledge, and disciplinary authorities privileged
in chosen standards, resources, learning activities, assessments, instructional
approaches, and institutional organization and finance. Additionally, this is
reinforced by how other ways of knowing are presented: often as backwards or
out of alignment with progress. Diverse ways of knowing and of sharing
knowledge have no room in colonizing educational structures, thus leaving
the Learning Spirit out of formal learning spaces.

Such disconnection between learning and the Learning Spirit is harmful to
the individual and society, leaving what Battiste (Different Knowings, 2011)
calls a “soul wound,” particularly on Indigenous peoples. Healing ourselves,
thus, requires healing our learning spaces for the inclusion of multiple ways of
knowing and the integration of these diverse ways of seeing the world toward
amore complete understanding.

Space, Place, and Culture

The intersection of space, place, and culture provides a critical entryway for
this process of decolonization. The French philosopher and sociologist Henri
Lefebvre (1976) emphasized that the misconception that space is neutral
ignores the fact that space is in continuous dialogue with its social
surroundings (culture and histories). Edward Soja (1980) noted that the term
spatial often “evokes the image of something physical and external to the
social context and social action ... a part of the ‘environment,” a context for
society—its container—rather than a structure created by society” (p. 210).
Both Lefebvre and Soja argue that the sociocultural cannot be removed from
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space, as it is not apolitical and neutral. Specifically, Lefebvre (1976) argues
that space cannot be an unbiased object, free from subjectivity because “it
has been occupied and used, and has already been the focus of past processes
whose traces are not always evident on the landscape” (p. 31).

Indeed, this belief that space could not be absent of histories and narratives,
creates a spatial dialectic, where space is in a dynamic relationship with the
social world (Lefebvre, 1976; Pipe, 2017). The spatial dialectic was further
transformed by Soja (1980) into the sociospatial dialectic, which postulates
“that social and spatial relationships are dialectically inter-reactive,
interdependent; that social relations of production are both space-forming
and space contingent” (p. 211). Both the spatial dialectic (Lefebvre, 1976) and
the sociospatial dialectic (Soja, 1980) provide a three-pronged view of space
and place, termed the Lefebvrian Triad by Pierce and Martin (2015), in which
we must examine space through understanding the intention of how it was
designed (conceived), how it is developed and maintained (perceived), and
how it is consumed (lived) (Pipe, 2017). Understanding the conception,
perception, and consumption of space is essential to teaching practice and
praxis. Without wrestling with our own bias and colonization, we will
continually design, build and maintain, and live out colonizing acts upon the
learners with whom we interact.

In turn, this understanding coupled with intentionality around how we
engage with the development of space into place becomes essential to the
decolonization process. Tuan (1977) denotes that “Space and place are the
basic components of the lived world” (p. 3). He argues that the difference
between space and place is created by the act of assigning meaning and
emotion to a space. Specifically, Tuan uses the example of a castle. A castle is
just a space, with little meaning attached until you find out that it is Hamlet’s
castle, then the castle becomes a place (Pipe, 2017). This association of
meaning to a space is essential in our classrooms as well. A classroom is just a
space until we, the learners of the space, assign meaning—through our
purposeful community building, learning activities, and engagement. How we
build our classroom (space) into a place is an essential endeavor to the
decolonizing process. Without sufficient care, intentionality, and reflection,
the assigned meaning to our classrooms can equally serve to (re)traumatize
and colonize the very learners we seek to grow. Culture is at the heart of this
endeavor. Without acknowledging the culture of the space and place where we
teach, we create the potential for severe harm to those we teach.

If you were to pluck us (the authors) out of our classrooms in North Carolina
and put us into classrooms in another U.S. state or another country and we
continued to teach in the same way, with the same conversations and the
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same learning activities, then we would be teaching in a colonizing way—
someone from outside of a space, place, and culture coming in and instilling a
certain perspective and set of values. Decolonizing through space, place, and
culture means teaching in symbiosis with the culture of a place. Educators
must be careful not to isolate the classroom/course from the institutional
context; the institutional context from the context of the community in which
the institution is situated; or the region, state, or country in which the
community is nestled. The ways that an institutional culture influences and is
influenced by the social and environmental micro- and macro-levels of
community cannot be decoupled from one another. The ways that the influx
of people from various regions, states, and countries come together in one
place also influences the institutional culture, which cannot be ignored in the
process of teaching and learning (Stephens, 2019).

Restoring cultural knowledge toward reconnection with the Learning
Spirit requires connection to place and the support provided by community.
Addressing the harmful outcomes of power-over and white supremacy
culture—personified by perfectionism, power hoarding, sense of urgency,
quantity over quality, paternalism, defensiveness, worship of the written word,
belief in one right way, either/or thinking, fear of open conflict, individualism,
belief that I'm the only one (who can do this right), belief in objectivity, and
claiming a right to comfort (Okun, 2016)—is best accomplished through the
type of contextualization and community-engaged application of knowledge
found in place-based approaches to teaching and learning.

Toward a Liberated Learning Spirit (TALLS)

With space and place as the contextual backdrop for learning and reflective
practice central to any attempt to confront power and give equal value to
multiple ways of knowing, the process of decolonizing education—especially
higher education, which occurs after many years of formal schooling—may
require unlearning as an immediate goal. The Toward a Liberated Learning
Spirit (TALLS) model for developing critical consciousness (Pipe & Stephens,
2019, 2021; Stephens & Pipe, 2020; Figure 0.1) provides an example framework
through which educators can engage with students, beginning with a process
of acknowledging the academic detachment they have been taught previously
while encouraging holistic learning through examination of students’ own
ways of knowing and learning.
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and the authors were asked to bring their own perspectives on how material
would best be presented. This does not diminish the scholarly merit or rigor
of each chapter, and all were peer reviewed and went through a formalized
editing process (a colonizing act). The hope was to bring forward voices that
are often marginalized in the formal academic process of knowledge creation
and to provide the reader with opportunities to wrestle with their own
encounters with colonization. The voices presented in this book span a
diverse set of origins; however, many are teachers, students, activists, and
educators actively working in the Global North. Therefore, it is our invitation
to the reader to (re)imagine the ideas and concepts presented by the chapter
authors through their own spatial and cultural lenses. Since the ideas and
concepts presented in this book are written through the lens of the Global
North, the reader cannot simply apply them without deep reflective practice
related to their own social, structural, and cultural contexts.

The order of chapters follows the model, beginning with Chapters 1-3, which
provide a foundational context for decolonizing education through space,
place, and culture and seek to disrupt academically detached approaches to
learning. These chapters are followed by Chapters 4-7, which provide learner
narratives as acts of unlearning. The third section focuses on application, with
Chapters 8-10 providing contextual examples of applying decolonizing practice
to learning. The final Chapters (11-13) examine the conception of liberation in
lived context.

In Chapter 1, Chicana scholar Silvia E. Toscano provides a foundation for
examining the impact of colonization on learning through interviews with
Indigenous teachers in Southern California. With an eye to her Learning
Spirit, Toscano walks the reader through the continuing harm colonization
inflicts in the learning space and begins to focus on the actions needed for
healing. Toscano writes:

To serve our students, we must respect, not impose, their origins or
identity, especially those that have been a focus of erasure and
misrepresentation for centuries, whereby the many thousands of years
represented by their Indigenous history, knowledge, and cultures have
been and continue to be disappeared (p. 15).

The process of understanding the foundations of colonization on teaching
and learning is further explored in Chapter 2 through an interview with Tema
Jon Okun about the impacts of white supremacy culture in higher education.
Okun (1999) authored the seminal text White Supremacy Culture that listed
fifteen key behaviors that shape and reproduce white supremacy culture:
perfectionism, sense of urgency, defensiveness, quantity over quality, worship
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of the written word, only one right way, paternalism, either/or thinking,
power hoarding, fear of open conflict, individualism, I'm the only one,
progress is bigger, objectivity, and the right to comfort. In her interview, Okun
revisits the interrogation of white supremacy culture with new thoughts and
deeper context in today’s socio-political environment. She notes that “white
supremacy is a death sentence for white people” as much as it is for others (p.
36). Specifically, this death sentence is the product of its invitation “on a daily
basis to collude with and participate in the reproduction of our own
inhumanity” (p. 36). With a focus on authentic relationships that disrupt the
intentional disconnection caused by white supremacy culture, we as
educators can begin dismantling the harmful impacts of colonization.

The foundation of reflection as part of learning is explored in Chapter 3 with
Jennifer Moon. Moon’s work in the late 1990s and early 2000s focused on the
significance of reflection to the learning process. Her framework for
promoting reflection as a pivotal part of experiential learning is a linchpin in
the TALLS model. Specifically, her model (1999, 2001, 2004) argues that
reflection promotes student understanding and action-taking as they learn.
This process promotes the resolution of ambiguity as learners unpack new
knowledge in new ways. Her framework starts with the process of noticing, in
which the learner notices something new (either consciously or unconsciously).
This is the foundational process of curiosity but is limited in depth as the
learner can ignore what is noticed or continue without making connections or
meaning. Stage two of the framework is making sense, in which the learner
begins understanding a concept but is not yet able to apply the concept
outside of the original context in which it was presented. The third stage is
making meaning, in which the learner begins understanding a concept more
fully and applying it to other ideas that have been presented in the same
context. The fourth stage is working with meaning, in which the learner begins
to expand their understanding to apply the concept in multiple contexts,
pulling from other knowledge gained across their life experiences and learning.
The last stage, the most exciting stage for educators, is transformative learning,
in which the learner begins to pull together their own knowledge with the new
concept and to author new knowledge. In her chapter, Moon provides the
reader with an example, through storytelling, of the need for critical thought
and reflection as a central task to learning.

Section two begins with a narrative from Jane K. Fernandes and Shirley Shultz
Myers in Chapter 4. Their chapter examines the impact of the formalized
education system on the assimilation of deaf students into a hearing-ableist
and racist world. Through their personal narratives, Fernandes and Myers
critique complex biases and intersectionalities, while presenting the necessity
of bridge building “that arises from a deeper truth about the universal
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connectedness of all human beings but also more complex contexts of
injustice” (p. 56).

In Chapter 5, Augusto Pefia shares his personal journey as an immigrant
from Nicaragua to the United States in the mid-1980s. Pefia provides the
reader with a view of one family’s story of unraveling invisibility and navigating
colonizing spaces to find his full self as a learner. He provides a practitioner’s
approach to creating more inclusive and decolonizing learning spaces. This
includes wrestling with our own biases, attempting to create authentic
relationships with our students, and recognizing our vulnerability and power
in teaching.

This vulnerability and power is further amplified in Chapter 6, where Sky
Kihuwa-Mani and Simone Watkins bring the reader into the reality of
colonization for Indigenous and Native students of what is now known as
North America. As undergraduate students, Kihuwa-Mani and Watkins
explore the tension presented to Indigenous and Native students in Western
education—one that requires assimilation and acceptance of mainstream
myths of their existence. As Battiste (2005) noted, the reality of Eurocentric
education (that is the formalized process of education in what is now known
as North America) continues to present Indigenous people “frozen in time,
guided by knowledge systems that reinforce the past” (p. 1). In this chapter,
the reader is invited to wrestle with the implications of seeing oneself and the
world presented in such a way that one’s mere existence is questioned and
continuously contextualized by others.

In Chapter 7, scholar and artist Ozge Samanci shares with the reader her
experiences navigating the barriers and restrictions to travel for people from
“undeveloped” and “developing” countries (as defined by Western
governments). She invites the reader to imagine the experiences of students
who must conform to systems that intentionally disinvite them (through
strategic hurdles) from engaging in the learning spaces beyond their countries
of origin. Through a graphic representation of rejected passport photos,
Samanci critiques the processes used to keep students out of the very spaces
where their insights and experiences could be mutually beneficial to the
learning process.

In the third section, the reader is presented with examples of how to apply
decolonizing practices in higher education spaces. In Chapter 8, DeAnne
Davis Brooks and Katherine M. Jamieson seek to teach as anti-racist praxis in
the discipline of kinesiology. Critiquing the discipline’s own telling of history
and continual embracing of exclusionary practices that marginalize Black
people, Indigenous People, people of color and women (Smith & Jamieson,
2016), the authors provide context for challenging “traditional” and “accepted”
paradigms and narratives in academic disciplines. They invite the reader to
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imagine ways of disrupting these marginalizing histories and practices with
approaches they use in their teaching to decolonize and center anti-racist
praxis.

This practice of disrupting “accepted” academic norms is further expressed
in Chapter 9 by Rosanna ‘Anolani Alegado, Katy DeLaforgue Hintzen, Miwa
Tamanaha, Brenda Asuncion, and Daniela Bottjer-Wilson. The authors outline
their collaborative and decolonizing approach to develop and disseminate the
Kalana Noi‘i, a research process rooted in an Indigenous Hawaiian value
framework. By situating both dominant research paradigms and Indigenous
knowledge as ethical and adaptable frameworks for place-based research, the
authors present a case study for creating reciprocal research methodologies.
The significance of including Indigenous knowledge and belief systems as
foundations for ethical research is at the heart of the Kiilana Noi‘i that is used
by scholars at the University of Hawai‘i at Manoa.

In Chapter 10, Donovan Livingston and Kevin Joshua Rowsey II present the
reader with a lyrical approach to liberation and applied learning. Through an
intersectional exploration of hip-hop, applied learning, and liberation, the
authors invite the reader on a journey to a future that is empowering and
inclusive of Black voices. By establishing a theoretical and pedagogical
framework that centers hip-hop based education, the authors ask the reader
“to (re)consider Hip-Hop culture as the next frontier of applied and place-
based learning” (p. 150).

The fourth section of the book wrestles with various experiences of
liberation through education. First, in Chapter 11, David J. W. Inczauskis, S.J.
invites the reader to examine teaching for liberation through insights from
liberation theology. In Inczauskis’ (2021) writing on the significance of
Raphael Warnock’s Black liberation theology, he contends that “Liberation
theology is a situated theology. It interprets the gospel from the vantage point
of the oppressed, and it claims that God intended the gospel to be interpreted
as such .... The gospel disrupts the domination of the privileged” (para. 4). In
this chapter, Inczauskis shares his journey of discovering the Society of Jesus
(the Jesuits) and the impact of this discovery on his understanding and
experience with liberation theology and its shaping of his pedagogy (and life).
He provides the reader with examples of incorporating liberation theology
into his teaching for liberation and decolonization.

In Chapter 12, Kimberly Todd and Maria Vamvalis ask the reader to imagine
how the TALLS model can “help to call spirituality and explorations of
spirituality and dialogue into higher education spaces” (p. 179). By providing
examples from their own reflective practice and teaching, the authors situate
TALLS and the Learning Spirit centrally in the learning process. Arguing that
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the spirit and soul have been erased and marginalized dimensions of critical
consciousness in social justice discourse, the authors seek to “puncture this
erasure through the anti-colonial and decolonial praxis of weaving and
braiding Spirit and soul back into higher education spaces through the rich
tapestry of learning” (p. 179). The authors use the metaphor of puncturing,
weaving, and braiding to integrate spiritual knowing as a valued part of the
learning process.

The final chapter of this book seeks to bring together the full richness of
liberation as learning through a focus on liberating the Learning Spirit.
Editors Jennifer T. Stephens and Laura M. Pipe invite the reader to imagine
liberation work like exploring the depths of an innate jewelry box. While much
has been believed and written about this jewelry box, “with schools often
sharing uncomplicated narratives about the creation of the jewelry box and its
role as a symbol of freedom, equality, and the pursuit of happiness” (p. 194), it
is the tangled mass of chains within that becomes critical to liberation. The
process of untangling (decolonizing), discovering, and recognizing the
strands of chain that make up the tangled mass requires educators to
understand a variety of approaches to decolonization. The authors present
two examples of liberation through learning: the Polynesian Cultural Center
(PCQC) in Laie, Hawai‘i and the student Indigenous Pedagogy project at the
University of North Carolina at Greensboro. Both examples provide a glimpse
at the healing and decolonizing power educators have when aiming their
practice at liberating learning.

As you read through the chapters of this book, situate yourself in the spaces,
places, and cultures of your environments and communities. Reflect on the
myriad ways colonization impacts your own teaching and learning processes
and environments; how learner narratives, experiences, and perspectives
might be included as part of a process of unlearning; the opportunities for
applying decolonizing practice to learning and justice-forward direct action;
and opportunities to support liberation in learning. Read this book as a call-
to-action to ignite—begin/continue/sustain—a process of undoing (to any
extent possible) practices of colonization in education ... even within
colonizing structures like institutions of higher education.

References

Battiste, M. (2005). Indigenous knowledge: Foundations for First Nations. World
Indigenous Nations Higher Education Journal, 1(1), 1-17. https://journals.uv
ic.ca/index.php/winhec/article/view/19251

Battiste, M. (2010). Nourishing the learning spirit: Living our way to new
thinking. Education Canada. 50(1), 14-18.



XX Introduction

Different Knowings. (2011, September 6). Marie Battiste: What is learning
spirit? [Video]. YouTube. https://www.youtube.com/watch?v=00xIfB7KLxQ

Hannam, J. (2021). Medieval and early modern universities. University of
Cambridge. https://www.hps.cam.ac.uk/students/research-guide/medieval-
early-modern-universities

Inczauskis, D. (2021). Raphael Warnock’s Black liberation theology and the
faux Christianity of the Capitol insurrection. The Jesuit Post (January 11,
2021). Retrieved December 23, 2021, from https://thejesuitpost.org/2021/01
/raphael-warnocks-liberation-theology-represents-a-starkly-different-christ
ianity-than-the-capitol-invaders/

Jamieson, K. M., & Smith, M. M. (2016). Fundamentals of sociology of sport
and physical activity: Human Kinetics' fundamentals of sport and exercise
science series. Human Kinetics. http://dx.doi.org/10.5040/9781492597339

King, M. L. (n.d.). The King philosophy—Nonviolence 365. Retrieved June 11,
2021, from https://thekingcenter.org/about-tkc/the-king-philosophy/

Lauwreys, J. A., Anweiler, O, Bowen, J., Browning, R., Chambliss, J. J., Meyer, A.
E., Arnove, R. E, Graham, H. E, Scanlon, D. G., Gelpj, E., Chen. T. H., Ipfling,
H.-J., Nakosteen, M. K., Swink, R. L., Marrou, H.-I., Moumouni, A., Mukerji,
S. N., Thomas, R. M., Naka, A., ... Riche), R. (2021, May 1). Education.
Encyclopedia Britannica. Retrieved June 11, 2021, from https://www.britan
nica.com/topic/education

Lefebvre, H. (1976). Reflections on Politics and Space. (M. Enders, Trans.).
Antipode, 8, 30-37.

Lyon, J. (2020, January 4-7). The religion of the Hawaiian chiefs: Ali’i,
missionaries, and religion in early 19th century Hawai ‘i [Keynote address].
Hawai'‘i International Conference on Education, Honolulu, Hawai‘i. http://
hiceducation.org.

Moon, J. (1999). A handbook of reflective and experiential learning: Theory and
practice. Routledge Falmer.

Moon, J. (2001). PDP working paper 4: Reflection in higher education learning.
LTSN Generic Centre. Retrieved June 11, 2021, from https://www.brandeis.
edu/experientiallearning/currentpdfs/reflectioninhighered.pdf

Moon, J. (2004). A handbook of reflective and experiential learning: Theory and
practice. Routledge.

Okun, T. (1999). White supremacy culture. dRworks. Retrieved October 26, 2021,
from https://www.whitesupremacyculture.info/uploads/4/3/5/7/43579015/
okun_-_white_sup_culture_2020.pdf

Okun, T. (2016). White supremacy culture: Dismantling racism workbook.
Retrieved June 11, 2021, from https://resourcegeneration.org/wp-content/
uploads/2018/01/2016-dRworks-workbook.pdf

Pierce, J., & Martin, D. (2015). Placing Lefebvre. Antipode, 47(5), 1279-1299.

Pipe, L. M. (2017). Moving concrete: Development, deployment and consumption
of skateboarding in the city [Doctoral dissertation, UNC Greensboro].
ProQuest.

Pipe, L. M., & Stephens, J. T. (2019). Curiosity as resistance: Pedagogical
frameworks and principles of non-violence. Elon Teaching and Learning
Conference, Elon, NC, United States.



Introduction xxi

Pipe, L. M., & Stephens, J. T. (2021). Toward a Liberated Learning Spirit: A
model for developing critical consciousness. Journal of the Scholarship of
Teaching and Learning, 21(2), 121-139. https://doi.org/10.14434/josotl.v21i
2.29148

Quijano, A (2000). Coloniality of power, Eurocentrism, and Latin America.
Nepantla: Views from South, 1(3), 533-580.

Stephens, J. T. (2019). Teaching critically where rural and nonrural cultures
intersect. American Educational Research Journal, 56(6), 2043-2076.

Stephens, J. T., & Pipe, L. M. (2020). Justice-forward teaching: From detached
learning to liberation. International Journal for Cross-Disciplinary Subjects
in Education, 11(2), 4329-4334.

Soja, E. (1980). The socio-spatial dialectic. Annals of the Association of American
Geographers, 70(2), 207-225.

Tanaka, M. (2017). Learning and teaching together: Weaving Indigenous ways
of knowing into education. University of British Columbia Press.

Thelin, J. R., Edwards, J. R., & Moyen, E. (2013, April 15). Higher education in
the United States-Historical development system. Retrieved June 11, 2021,
from http://education.stateuniversity.com/pages/2044/Higher-Education-
in-United-States.htm

Todd, K. (2018). Dreaming our way to new decolonial and educational
futurities: Charting pathways of hope. In G. J. Sefa Dei & C. Jaimungal (Eds.),
Indigeneity and decolonial resistance: Alternatives to colonial thinking and
practice (pp. 183-209). Myers Education Press.

Tuan, Y. (1977). Space and place: The perspective of experience. University of
Minnesota Press.

Yosso, T. (2006). Whose culture has capital? A critical race theory discussion of
community cultural wealth. Race Ethnicity and Education, 8(1), 69-91.



PAGES MISSING
FROM THIS FREE SAMPLE



Authors’ Biographies

Laura M. Pipe directs the Teaching Innovations Office within the University
Teaching and Learning Commons and teaches in the department of Kinesiology
at UNC Greensboro. Laura completed her BS in Journalism (Texas Christian
University), her MS in Higher Postsecondary Education (Syracuse University),
and her PhD in Kinesiology (UNC Greensboro) with a PostBac in Teaching
Sociology (UNC Greensboro). Her scholarly and teaching interests focus on a
critical examination of action sports (bicycle motocross, skateboarding,
stock car racing) through the conception, construction, and consumption of
space, and justice-forward pedagogy and teaching practice. Laura is of
Tuscarora descent, part of the Haudenosaunee, and advocates for the inclusion
of Indigenous Knowledge and decolonizing practices within education. Her
current work focuses on creating an institutional culture around decolonizing
teaching and learning practices that engage the epistemologies and pedagogies
of the Woodland Native communities of the East Coast of Turtle Island.

Jennifer Tomon Stephens serves as the Director of Academic-Residential
Partnerships and Assistant Professor of Education at Elon University. During the
writing and editing of this book, she directed the Residential Colleges Office and
the Teacher Education Fellows Program (which she co-founded), oversaw
campus-wide development of teaching praxis around High-Impact Practices
(HIPs) in the University Teaching and Learning Commons, and taught in the
School of Education at UNC Greensboro. A K-12 and university educator since
2003, she has served as an Education Policy Fellow and on several editorial
boards for international journals of education. She holds a BA in Education
from the University of North Carolina at Chapel Hill, an MS in Counseling from
the North Carolina State University, and a PhD in Educational Studies with a
concentration in Cultural Studies from UNC Greensboro. Her scholarship and
teaching around culturally-responsive and critical place-based pedagogies are
influenced by a justice-forward teaching philosophy that involves learning as a
holistic endeavor that is reciprocal and extends beyond the classroom.

Rosanna ‘Anolani Alegado is kanaka ‘0iwi, born and raised on O‘ahu, Hawai‘i.
She is an Associate Professor of Oceanography and Sea Grant at UH Manoa
where she is Director for the Ulana ‘Tke Center of Excellence and the director
of the SOEST Maile Mentoring Bridge, a near-peer mentoring program for
students transitioning from Hawai'i community colleges to UH Manoa. A
microbial oceanographer in the Daniel K. Inouye Center for Microbial



252 Authors’ Biographies

Oceanography: Research and Education, her group uses model systems and
field experiments to investigate how ecology informs evolution of microbes
and their symbioses. Alegado’s work focuses on microbial interactions which
may have large-scale consequences for ecosystem resilience. Her research
program is rooted in meaningful relationships with indigenous communities
as well as local, national, and international collaborations. She is committed
to training the next generation of scholars to draw upon multiple knowledge
systems in order to address key problems and to empower communities to
understand and protect their resources.

Brenda Asuncion was raised in Waipi‘o (‘Ewa, O‘ahu), and her foundational
relationship to loko I‘'a (traditional Hawaiian fishponds) comes from
volunteering and working at He‘eia fishpond with the non-profit organization
Paepae o He‘eia. He'eia continues to teach, feed, and nurture her family to this
day. Now at the non-profit Kua‘dina Ulu ‘Auamo, her primary kuleana
(privilege and responsibility) is to coordinate opportunities for loko i‘a
practitioners to collaborate and amplify their collective movement through
the statewide network of loko I'a called Hui Malama Loko I‘a.

Dapniela Bottjer-Wilson, PhD's discipline is Ocean Sciences and her research
has brought her around the world; she has lived for several years in Chile and
France before moving to Hawai‘i in 2009. At the University of Hawai‘i, she
discovered her excitement and enthusiasm for student-centered learning and
pedagogies of engagement. Daniela is particularly passionate about inclusive
teaching, and one practice that she uses in her own classroom is to teach in
the context of place; place-based teaching is widely considered a powerful
approach across disciplines and grade levels, resulting in many positive
student outcomes. In her current position as Assistant Specialist with the
Center for Teaching Excellence at the University of Hawai‘i, Daniela supports
the professional development of faculty and graduate teaching assistants
across disciplines by providing workshops, trainings, consultations, and
teaching evaluations.

DeAnne Davis Brooks, EdD is an Associate Professor and Director of Graduate
Programs in the Department of Kinesiology at UNC Greensboro. She holds
degrees in Kinesiology (EdD), Clinical Exercise Physiology, and Exercise and
Sport Science, a post-baccalaureate certificate in Women’s and Gender Studies,
and is a Certified Exercise Physiologist, Certified Strength and Conditioning
Specialist, and yoga instructor. As a scholar-practitioner, Brooks has coached
track and field at the youth and collegiate levels for 20 years. She co-



Authors’ Biographies 253

developed the Moving On! Program—an evidence-based intervention to help
athletes make healthy transitions to life after sports. Brooks advocates for
increased representation of girls and women of color in sports coaching and
administration and has worked with the NCAA, Big South Athletic
Conference, and UNCG Athletics to develop and implement diversity and
inclusion initiatives. As a teacher and professor, Brooks wants students to
understand how their work can serve to disrupt social inequalities. Her goal is
to prepare students to apply a Sociological Imagination to their work,
recognize the impact of culture on their own actions and actions of others,
and to be willing to operate outside of restrictive norms in efforts to expand
opportunities for members of all groups to participate in sports and health-
related physical activity.

Jane K. Fernandes (pronouns: she, her, hers, or inclusive they, them) is the
second woman and first deaf person to serve as president of Antioch College
in Yellow Springs, OH. Dr. Fernandes is a native of Worcester, Massachusetts.
She received a Baccalaureate degree in French from Trinity College, and a
Master’s and Doctorate of Philosophy from The University of lowa where she
studied Comparative Literature. Her areas of focus are French poetry in
historical depth, Renaissance and Baroque drama, and American Sign
Language literature. President Fernandes has three decades of experience in
higher education, including seven years as president of Guilford College,
where she was also a tenured member of the faculty. She has provided senior
leadership and held tenured faculty positions at other distinguished higher
education institutions, including UNC Asheville, Gallaudet University,
Northeastern University, and Kapiolani Community College-University of
Hawaii. She has dedicated her career to making education accessible to all
students who want to participate in it. She knows we learn more about
ourselves in a rich environment open to everyone and works to ensure that no
one is so defined by their circumstances as to be denied the options and space
needed to explore and find their authentic selves.

Katy Delaforgue Hintzen was born and raised in the city of Chicago. From her
parents she inherited a deep appreciation for coastal spaces and public
service. She moved to Hawai'i in 2016 and began working with the University
of Hawai‘i Sea Grant College Program as an Extension Agent specializing in
coastal resilience. Her work focuses on helping communities prepare for and
adapt to climate change, coastal hazards, and sea level rise. Katy also serves as
the Projects and Partnerships Coordinator for the Ulana ‘Tke Center of
Excellence. In this role she works to further more equitable and reciprocal



254 Authors’ Biographies

partnerships between coastal communities, resource stewards, and researchers
across the Pacific Islands region.

David J.W. Inczausksis, S.J. was born in Hinsdale, IL, and is affiliated faculty at
Xavier University and a member of the Catholic religious order the Society of
Jesus (the Jesuits). He completed undergraduate studies in Spanish and
religion at Wake Forest University and master’s studies in Spanish and social
philosophy at Loyola University Chicago. He has taught and researched film,
Spanish, and philosophy in the Department of Classics and Modern
Languages at Xavier University in Ohio. His first book, La Fragua: El teatro
jesuita de Centroameérica, presents and analyzes the theory, history, and works
of an innovative Honduran theater that forms part of the artistic wing of the
liberation theology movement. His second, Cine hondurefio: arte, identidad y
politica, offers a comprehensive survey of the relationship between Honduran
films and their political and cultural contexts. David is also the host of The
Liberation Theology Podcast, a close look at the basic concepts of Latin
American liberation theology.

Katherine M. Jamieson, PhD (she/her/hers) earned her PhD in Kinesiology
from Michigan State University, and currently serves as Professor in the
Department of Kinesiology at Sacramento State University. Her teaching and
research interests are focused on issues related to sport, power, and social
stratification. Dr. Jamieson’s most current research interests include feminist
and postcolonial analyses of physical culture, including projects on
professional golf and collegiate softball as colonial, racialized, gendered, and
sexualized sporting spaces. Dr. Jamieson’s academic leadership is focused on
faculty mentoring and advancement, critical pedagogical practices, and
transforming rhetoric of diversity into actions for equity. Dr. Jamieson is active
in her faculty union, volunteers in her community, and spends time caring for
her family and friends. Always a student, Dr. Jamieson is currently learning
about things with strings (tennis and guitar).

Sky Kihuwa-Mani studies medicine and neuroscience in the NIH supported
Medical Scientist Training Program (MSTP), working towards both her MD
and PhD, at the Icahn School of Medicine at Mount Sinai. She graduated from
UNC Greensboro in 2022 with a Bachelor’s of Science in Biology. Her work
focuses on uncovering: mechanisms of and therapies for neurodegenerative
disease; anti-Indigenous racism in education and society; and pedagogies for
creating better futures.



Authors’ Biographies 255

Donovan Livingston, PhD is an award-winning educator, spoken word poet,
and public speaker. In 2016, his Harvard Graduate School of Education
convocation address “Lift Off” went viral, reaching over 13 million views and
prompting Hillary Clinton to praise, “It's young graduates like [Livingston]
who make it clear that America’s best days are still ahead.” His convocation
address was published as a book in 2017. Livingston earned a PhD in
Educational Leadership and Cultural Foundations at UNC Greensboro. His
work examines the impact of hip-hop culture and spoken word poetry on
student experiences in higher education. More specifically, Livingston is
interested in understanding how poetics—rooted in Black lyrical, oral
traditions—serve as a catalyst for student success.

Jennifer Moon has written and facilitated learning and thinking on a range of
topics, particularly reflective learning and how it operates in many contexts.
Initially her interest was in the educational context, eventually expanding to a
large range of professions from accountancy and business to health and social
services. On the basis of her work, she traveled widely, running workshops
and in consultancy tasks in over 20 countries. One underlying reason for her
work is that she studied a range of disciplines crossing the sciences to
humanities to arts. Her first degree was in Zoology; her last (of six degrees)
was in creative writing. The work on creative writing was associated with her
new role as a storyteller. She tells (mostly) folk tales in schools, in festivals, in
concerts, in care homes, and wherever stories are wanted. After writing 10
books in the higher education context, she wrote “Folk Tales of Rock and
Stone,” which gathered up some of the stories she tells, and now she is writing
children’s novels. All the books are born out of reflective writing.

Shirley Shultz Myers (pronouns: she, her, hers, or inclusive they, them)
recently retired as professor of English and Director of the Gallaudet
University Honors Program. A key focus of her research and publications
concerns Deaf Studies—hearing children with deaf parents, theoretical
critiques, white deaf privilege, and intersectionality in deaf life. She also has
presented and published on the playwright Tom Stoppard, interdisciplinarity,
and learning contracts and diversity initiatives in Honors education. Another
current interest is spirituality. The daughter of grassroots deaf parents in York,
Pennsylvania, she grew up bilingual in American Sign Language and English.

Tema Okun has spent over 30 years working with and for organizations,
schools, and community-based institutions as a trainer, facilitator, and coach
focused on issues of racial justice and equity. Dr. Okun currently works with



256 Authors’ Biographies

the Teach.Equity.Now. collaborative which supports educators to develop
stronger skills both teaching about race and racism and across lines of race,
class, and gender. She also facilitates, coaches, and consults with leaders and
organizations nationwide. Tema was a member of the Educational Leadership
faculty at National Louis University in Chicago and has taught undergraduate,
master’s, and doctoral level students in educational leadership and education.
She is the author of the award-winning The Emperor Has No Clothes: Teaching
About Race and Racism to People Who Don’t Want to Know (2010, IAP) and the
widely used article “White Supremacy Culture.” She has published a revised
version of this article on an extended and expanded website at www.white
supremacyculture.info. Tema is a member of the Bhumisphara Sangha under
the leadership of Lama Rod Owens. She is an artist, a poet, and a writer. She
lives in Carrboro, NC where she is fortunate to reside among beloved
community. Her current project is deepening her ability to love her neighbor as
herself. She is finding the instruction easy and the follow through challenging,
given how we live in a culture that is afraid to help us do either or both.

Augusto Peiialeads the Office of Intercultural Engagement at UNC Greensboro.
His career in higher education includes a range of roles with unit and
divisional responsibility for college access programs, club advising, academic
support, intergroup dialogue, domestic and international recruitment,
student mentoring, teaching, student conduct hearings, free speech policy,
assessment and planning, multicultural leadership development, cultural
programming, staff training, supervision, and budget management. He holds
a BS in Political Science with a concentration in International Relations and
Comparative Politics as well as an MA in Higher Education Administration,
both from Appalachian State University. He is descended from Spanish
colonizers and the Nicarao people.

Kevin Joshua Rowsey II is a National Recording Artist, Writer, Actor, and
Educator based in the North Carolina Triangle Area. Rowsey has been featured
on BET, NPR, PBS Kids, and has given a TEDX talk on the importance of Hip-
Hop culture. Rowsey has also been selected as a U.S. Hip-Hop Ambassador
through the U.S. Department of State and the Next Level Hip Hop Program.
On stage Rowsey is part of the national collective No9to5 Music and plays with
a live Jazz Band (J) Rowdy & The Night Shift, which was nominated for a 2017
Carolina Music Award. They've been able to share the stage with the likes of
Ari Lennox, Snow Tha Product, Murs, Rakim, Busta Rhymes, 2 Chainz, Juicy J,
and a plethora of other national recording acts. Currently Rowdy is the
founder of two triangle area cyphers—The UNC Cypher (UNC-CH) and the
Med City Cypher (Downtown Durham). He also holds the position of Program



Authors’ Biographies 257

Director at the Downtown Durham—Afrofuturist Teen Center Blackspace.
Through UNC Greensboro’s Masters of Arts in Teaching Program, Rowsey
continues his mission to spread southern hip-hop at a national and
international level through performance, writing, and educational workshops
inspiring the culture through the craft.

Ozge Samanci, media artist and graphic novelist, is an associate professor in
Northwestern University’s School of Communication. Her interactive
installations have been exhibited internationally, including Siggraph Art
Gallery, FILE festival, Currents New Media, The Tech Museum of Innovation,
WRO Media Art Biennial, Athens International Festival of Digital Arts and New
Media, Piksel Electronic Arts Festival, ISEA, among others. Her autobiographical
graphic novel Dare to Disappoint (Farrar Straus Giroux, 2015) received
international press attention and was positively reviewed in The New York
Times, The Guardian, and Slate, along with many other media outlets. Dare to
Disappoint has been translated into five languages. Her drawings appeared in
The New Yorker, The Wall Street Journal, Slate Magazine, The Huffington Post,
Airmail, Guernica, and The Rumpus. In 2017, she received the Berlin Prize,
and she was the Holtzbrinck Visual Arts Fellow at the American Academy in
Berlin.

Miwa Tamanaha’s ancestors first came to Hawai‘i from Okinawa in the late
1800s to work sugar plantations; she is the fifth generation of her family to call
Hawai‘i home. Miwa is passionate about “the technology of community’—
and how our relationships with our places and with each other can make for a
better world. From 2011-2021, Miwa served as a co-founder and co-leader of
local non-profit Kua‘dina Ulu ‘Auamo (KUA). At KUA, she and Brenda
Asuncion worked as part of the Kulana Noi‘i team, together with Hawai'i Sea
Grant. She continues to serve as an advisor and member of the Limu Hui at
KUA, a network of native seaweed practitioners which she helped to establish
in 2014. Miwa has worked in environmental policy, environmental justice
advocacy, and community-based economic development initiatives in
communities and ecologies from artisanal fisheries in Baja California to
national parklands in Tanzania. Miwa is currently doing an Impact Residency
in community-building with Hawai‘i Investment Ready, a local non-profit
committed to building a just, humane, and place-based island economy for
Hawai‘i and its people. Miwa is grateful to her many teachers, including the
women in this circle who co-authored this book chapter.



258 Authors’ Biographies

Kimberly L. Todd is a PhD candidate in the Department of Social Justice
Education at the Ontario Institute for Studies in Education at the University of
Toronto. Her research interests include education, decolonization, spirituality,
dreaming, and teacher praxis. She is a certified Ontario College of Teachers
educator who has taught in South Korea, The United Arab Emirates, and in a
First Nations community in North West Saskatchewan. She has taught at
Seneca College as a Part-Time Professor in the Department of English and
Liberal Studies. She has also designed curricular resources for the David
Suzuki Foundation and Amazon Watch.

Silvia Toscano, PhD is a Chicana Mexicana who is currently self-actualizing
through ancestral, cosmic connections seeking to undo colonizing stigmas.
Her ancestry is rooted in Michoacédn, Durango, and Chihuahua, Mexico. She
earned her PhD in Chicana and Chicano Studies from the University of
California, Santa Barbara in 2016 and has over 20 years of teaching experience
at the community-college (as well as high school and university levels) where
she centers culturally relevant and responsive curriculum in the service of
humanizing pedagogies of transformation. Her recent work is contributing
author and co-editor of In Search of Our Brown Selves: A Transdisciplinary
College Readler.

Maria Vamvalis currently lives on Treaty 13, Dish With One Spoon Covenant
Territory. She is a PhD candidate at the Ontario Institute for Studies in
Education, University of Toronto where she is researching visionary pedagogies
for the climate crisis. She is an educator, facilitator, and consultant committed
to collaborative, regenerative work in these urgent times. Maria has been an
educator in diverse contexts—{rom teaching in a public middle school,
supporting teacher professional learning nationally and transnationally, and in
post-secondary institutions. Additionally, Maria is an experienced convener of
collaborative exchanges and learning for local and global social change
organizations. These experiences fuel her passion for systems-level work that
centers holistic climate justice education as a framework for radical and
necessary cultural, social, and political transformation.

Simone Watkins is a Black and Native health science student. She is passionate
about community and public health nutrition, and plans to specialize in
postpartum nutrition and rehabilitation. She has been an active student
leader on campus and in her local Native community for years. Simone also
serves as a guest speaker at K-12 schools and colleges across her state,
educating listeners on Southeastern Woodland culture. She enjoys topics such
as food sovereignty, the African diaspora, and traditional midwifery. Simone
was born and raised in the South.



Index

A

Ableism, 67, 134, 239

Aboriginal, 239

Access, 9, 11, 15, 21, 59, 68, 70, 72,
74,109, 125, 134, 136, 142, 157
163, 164, 169, 171, 179, 187, 205
210, 220, 256

Activism/activist, xv, 3, 13, 14, 15,
17,29, 60, 61, 62, 156, 157, 164,
170, 222, 231, 236

Afrofuturism, 177, 178, 179, 180,
181, 182, 183, 185, 186, 187, 188

Afronauts, 183, 184, 185, 186, 188

Agency/choice, ix, xiv, 25, 26, 30,
186, 187, 202, 204, 206, 237

Alienation, 33, 64, 194

Aloha, 70, 160, 245

Ancestral, iii, 4, 6, 11, 12, 19, 103,
104, 151, 152, 230, 240, 258

Anolani Alegado, R., xviii, 147, 251

Application, xiii, xiv, xv, 85, 100, 110,
111,129, 133, 136, 155, 162, 187
188, 209, 242

Asian, 86, 125, 216

Assimilation, xi, xvi, xvii, 20, 86, 96,
150

Association, xii, 208

Asuncion, B., xviii, 147, 252, 257

Awareness, 5, 57, 61, 65, 73, 107,
210, 218, 239

Axiology, 147, 149, 151, 152

B

Battiste, M., x, xi, xiv, xvii, 27, 150,
215,216, 217, 226, 228, 232, 236,
239

Belief, xii, xiii, xviii, 73, 109, 133,
148, 149, 238, 239
disbelief, 102

Belong/belonging, 35, 40, 42, 57,
61, 74,75, 90,99, 129, 130, 153,
196, 201, 203, 206, 217, 228, 230

BIPOC, 31, 32, 38, 41, 62, 67, 68, 72,
107,126, 137, 138, 139, 140, 142

Black, xvii, xviii, xx, 30, 31, 33, 37,
51, 57,58, 60, 61, 62, 63, 65, 66,
67,71,72,73,76,77, 80, 86, 88,
89, 125, 126, 129, 138, 139, 143,
145,177,178, 179, 180, 181, 182,
183, 184, 185, 186, 187, 188, 189,
227,255,258

Blackspace, 180, 182, 183, 184, 185,
187,188, 257

Bottjer-Wilson, D., xviii, 147, 252

Bridge building, xvi, 57, 58, 60, 62,
63, 65, 66, 77, 78, 79

Brooks, D., xvii, 123, 156, 252, 253

Brown, 12, 37, 76, 77, 131, 137, 140,
142,177,178, 179, 180, 181, 183,
184,187, 258

C

Capitalism/capitalist, 34, 35, 175,
196, 200, 201, 224, 229, 231, 232
Care, xii, 31, 33, 34, 37, 42, 83, 90, 99,
105, 106, 134, 157, 168, 194, 205,
221,229, 230, 243, 245, 246, 255



260

Catholic Church/Catholicism, 193,
194, 195, 196, 197, 200, 208, 254
Society of Jesus (Jesuits), xviii,

193, 194, 195, 199, 209, 254

Ceremony/Ceremonial, 5, 7, 9, 10,
11,13, 14, 15, 16,17, 19, 20, 21,
22,23,24, 26, 88

Chicana/Chicano/Chicanx/Xicano,
xv,3,4,5,6,7,11,12, 13, 14, 15,
16,17, 18, 21, 22, 23, 24, 27, 126,
164, 258

Codas (Children of Deaf Adults),
57,58

Colonial Matrix of Power, xi, 136,
242

Colonization/colonialism, xi, xii, xv,
xvi, xvii, xix, 7, 8, 12, 16, 20, 21, 25,
94, 95, 96, 102, 104, 124, 125, 126,
132,133, 136, 138, 140, 142, 148,
150, 155, 167, 169, 196, 197, 216,
218, 220, 221, 223, 224, 226, 228,
229,231, 232, 236, 243, 244, 254
anti-colonial, xix, 8, 133, 216,

225,226
Euro-colonial, 6
neocolonial, 196

Community, xii, xiii, 3, 5, 6, 7, 8, 10,
13, 15,16, 17, 20, 21, 22, 23, 24,
25, 26, 27,31, 32, 34, 35, 40, 58,
59, 60, 62, 66, 69, 70, 71, 72, 76,
77,87,94, 99, 100, 106, 128, 130,
131,133, 134, 136, 141, 142, 148,
150, 151, 152, 153, 155, 156, 157,
158, 159, 160, 161, 162, 163, 164,
165, 166, 167, 168, 169, 170, 171,
179,182, 184, 186, 187, 194, 195,
204, 208, 209, 210, 211, 217, 219,
222,223,229, 231, 240, 242, 244,
245, 246, 251, 253, 254, 255, 256,
257,258
building, 97, 229, 231
engaged, xii

Index

Compassion/empathy, 36, 40, 42,
43,61, 160, 219, 221, 222, 228, 233

Conditioning, 34, 39, 40, 41, 98, 252

Connection/disconnection, x, xi,
xiii, xvi, xvii, 3, 4,5,7,9, 10,11, 12,
16, 20, 22, 23, 26, 33, 39, 40, 58,
60, 61, 63, 64, 65, 66, 67, 69, 70,
78,79, 86, 87, 88, 89, 90, 91, 94,
96, 97, 99, 100, 103, 104, 105, 107,
134, 135, 137, 138, 155, 156, 160,
168, 180, 185, 198, 216, 219, 221,
222,223,224, 225, 226, 231, 232,
236, 240, 242, 243, 244, 246, 247,
258

Consciousness, xiii, xiv, xix, 7, 8, 17,
22,24, 33,76, 96, 180, 184, 211,
212,215, 216, 221, 222, 224, 225,
226, 232, 236, 237, 239, 241, 243,
245, 247

Critical, ix, xi, xiii, xiv, xvi, Xix, 3, 7,
17,21, 22, 24, 25, 26, 34, 36, 45,
65, 70,71, 76, 96, 100, 124, 125,
128, 129, 130, 131, 132, 133, 134,
137, 140, 141, 150, 151, 155, 160,
163, 165, 168, 178, 180, 183, 184,
187, 198, 209, 210, 211, 212, 215,
216, 221, 222, 225, 231, 237, 239,
241, 243, 244, 245, 251, 254

Culture/Cultural, xi, xii, xiii, xiv, xv,
xviii, 13, 14, 17, 21, 22, 23, 24, 26,
31, 32, 33, 35, 38, 39, 40, 41, 42,
63, 64, 68, 69, 70, 71, 72, 73, 75,
76,77, 84,85, 98,100, 103, 104,
105, 106, 107, 124, 125, 126, 128,
129, 132, 133, 136, 137, 142, 148,
150, 152, 157,177,178, 179, 180,
181, 182, 184, 185, 186, 187, 188,
189, 209, 210, 211, 212, 213, 219,
224,225, 229, 231, 237, 238, 239,
240, 241, 243, 244, 245, 246, 247,
251, 253, 254, 255, 256, 257, 258

Curiosity, x, xvi, 34, 35, 36, 103, 237



Index

Curriculum, 8, 16, 17, 24, 25, 26, 36,
37,71,124, 125,131, 132,133,
135,138, 139, 142, 194, 197, 220,
226, 239, 251, 258

D
Deaf
Black, 58, 60, 61, 62, 71, 72, 73,
77

White, 57, 58, 60, 61, 62, 69, 71,
72,73,74,75,76, 77,255

Decolonization, X, xi, xii, xiii, xv,
xvii, xviii, xix, 4, 5, 7, 11, 13, 15, 17,
23,24, 26, 64, 124,132, 133, 138,
139, 140, 147, 150, 197, 215, 216,
221, 226, 228, 232, 235, 236, 243,
247,258

DeLaforgue Hintzen, K., xviii, 147

Democracy, 102, 202, 210

Detach/detachment, xiii, xiv, xv,
104, 223, 241

Dialogue, xi, xviii, 5, 10, 60, 139, 155,
159, 161, 164, 167, 170, 200, 205,
210,212, 215, 216, 217, 218, 228,
229,231, 237, 256

Dignity, 10, 101, 127, 201, 208

Discourse, xix, 5, 8, 10, 11, 13, 14,
19, 21, 22, 23, 24, 26, 151, 183,
188, 216, 220

Dismantling Racism, 29

Displace/displacement, 95, 107,
184, 185, 219, 224, 228

Diverse/Diversification, xi, xv, 6, 15,
18, 58, 75, 94, 103, 104, 105, 106,
109, 124, 125, 126, 127, 128, 132,
136, 137, 140, 141, 149, 151, 159,
165, 180, 183, 202, 206, 209, 210,
216, 229, 239, 240, 244, 245, 246,
247,253, 254, 255, 258

Diversity, equity, and inclusion
(DED), 127,128, 132

261

Doctrine of Discovery, 20
Doubt/imposter syndrome, 10, 25,
88, 105

E

Elder, 10, 13, 18, 19, 46, 47, 50, 52,
239

Elite/elitism, 33, 34, 77, 123, 137

Embody/Embodiment, 9, 10, 11,
18, 19, 151, 216, 218, 220, 222,
224,229, 230, 231, 232, 245, 246

Engage/engagement, xii, xiii, 4, 5, 7,
11, 14, 15, 27, 36, 37, 68, 91, 94,
95, 96, 99, 105, 106, 127, 137, 139,
142, 150, 152, 153, 155, 156, 162,
165, 170, 199, 205, 208, 209, 210,
211, 216, 217, 218, 219, 220, 221,
222,224, 225,227,229, 231, 232,
238, 244, 246, 247, 252, 256

Environmental, x, xi, xiii, xvi, xix,
22,34, 36,67, 70,91, 94, 98, 99,
100, 102, 103, 105, 128, 136, 151,
155,157, 161, 167, 182, 202, 205,
206, 208, 224, 229, 236, 245, 247,
253, 257

Epistemology, 93, 99, 149, 151, 167,
242
Indigenous, 4, 7, 13, 14, 18, 19,

22,23,26,152,242

Equality/inequality, xix, 18, 60, 61,
77,124, 140, 169, 195, 200, 201,
204, 212, 235

Equity/inequity, 3, 6, 18, 29, 31, 36,
37,38, 78,96, 125, 126, 127, 128,
132, 140, 152, 153, 155, 161, 168,
169,171, 180, 184, 253, 254, 255,
256

Erasure, xv, xix, 6, 102, 124, 136, 138,
139, 140, 149, 167, 184, 216, 244

Ethical, xviii, 127, 142, 149, 151, 161,
168, 170, 198, 232



262

Ethnic/ethnicity, 4, 5, 18, 21, 22, 23,
26, 30, 86, 125, 126, 128, 133, 140,
148, 165, 200

Excellence/Rigor, xv, 74, 75, 126,
131, 133, 140, 141, 142, 145, 153,
155, 164, 165, 251, 252, 253

Existence, xvii, 5, 6, 7, 22, 57, 65, 88,
102, 104, 105, 148, 150, 157, 179,
181, 182, 187, 189, 226, 235

Expertise, 26, 46, 128, 137, 140, 149,
155, 165, 202, 206, 209, 210, 237,
244

F

Family/familial, iii, xvii, 6, 8, 12, 17,
18,19, 21, 22, 24, 26, 42, 47, 59,
63,69, 72, 74, 81, 82, 83, 86, 87,
89, 94, 95, 97, 98, 99, 104, 130,
131, 137, 148, 151, 157, 163, 167,
179, 205, 216, 219, 224, 240, 241,
242,252, 254, 257

Fear, xiii, xvi, 10, 30, 32, 33, 34, 35,
61, 75,202, 217, 224, 227, 235, 245

Feminism/feminist, 60, 61, 127,
129,132, 140, 141, 225, 227, 254

Fernandes, J. K., xvi, 57, 72, 73, 74,
75,76, 253

Freedom, xix, 40, 52, 62, 70, 128,
139, 185, 196, 202, 203, 206, 213,
232,235, 249

Freire, P, 128, 198, 200, 202, 211,
212,219, 225, 236, 237, 239

G

Gallaudet University, 61, 62, 71, 73,
74,75,76, 77,253, 255

Gender, xi, 5, 31, 37, 58, 72, 97, 128,
129,136, 139, 178, 179, 182, 187,
200, 202, 254, 256

Index

Global, x, xv, 8, 34, 67, 123, 138, 140,
150, 159, 168, 196, 210, 220, 221,
258
north, xv

Grace, 36, 91, 103, 160, 227, 230

Grade/grading, ix, 34, 38, 65, 84, 87,
96, 107, 149, 197, 201, 204, 206,
207,208, 212

Grief, 215, 221, 222

H

Happiness, xix, 40, 78, 79, 204, 235

Healing, 235

Hearing
Black, 58, 65
White, 58, 60, 62, 71, 72,73, 77

Heart, xii, xviii, 4, 9, 32, 33, 42, 90,
102, 187, 206, 219, 226, 228, 230,
231, 232

Hip Hop, 177, 256

Hispanic, 3, 5, 6, 7, 30, 85, 88, 125,
164

History, xv, xvii, 6, 8, 9, 23, 34, 37, 39,
46,71,72,74, 75, 86, 91, 96, 102,
124,126, 127, 128, 134, 135, 137,
139, 142, 156, 180, 194, 199, 211,
212,227, 240, 244, 254

Holistic, xiii, xiv, 11, 12, 22, 94, 131,
132, 134, 150, 218, 220, 221, 232,
237, 251, 258

Honoring, 7, 8,9, 10, 11, 13, 14, 15,
19, 20, 23, 188, 246

hooks, b., 127

Humanity/inhumanity, xvi, 23, 32,
38,58, 61, 79, 128, 131, 150, 178,
181, 195, 203, 204, 206, 218, 223,
225,231, 236



Index

I

Identity, 43, 57, 58, 64, 66, 69, 81, 85,
86, 89, 98, 140, 166, 178, 184, 186,
219, 242, 244

Ideology, 33, 40, 62, 72, 127, 207

Imagine/imagination, xv, xvii, xviii,
Xix, 57, 64, 68, 79, 97, 104, 133,
141, 178, 181, 187, 226, 235, 242

Immigration/immigrate/
immigrant, xvii, 81, 85, 86, 87, 89,
109

Inclusion, xi, 68, 71, 77, 106, 126,
171, 204, 207, 253

Inczauskis, D. J.W,, xviii, 193, 195,
254

Indigeneity, 5, 6, 96, 152, 241

Indigenous, iii, x, xi, xv, xvii, xviii, 4,
5,6,7,9,10,11, 12,13, 14, 15, 16,
17,18, 19, 20, 21, 22, 23, 24, 26,
30, 31, 33, 64, 67,70, 76, 77, 93,
94, 95, 96, 97, 98, 99, 100, 102,
103, 105, 107, 126, 147, 148, 149,
150, 151, 152, 155, 159, 163, 164,
167, 168, 169, 170, 195, 211, 216,
218, 219, 221, 235, 239, 240, 241,
242,243, 244, 245, 246, 252, 254,
258
Haliwa-Saponi, 94
Haudenosaunee Confederacy,

219, 241
Hawaiian, 147
Meherrin, 94
Onondaga, 94
Southeast Woodland, 93, 242
Tuscarora, iii, 94, 95, 241

Indigenous Knowledge (IK), xviii,
20, 148, 149, 150, 151, 155, 156,
219, 239, 242, 243

Individualism, xiii, xvi, 22, 30, 32,
140, 150, 151, 204, 238

263

Influence, xiii, 12, 16, 21, 22, 23, 24,
32,66,67,71,74,77,124, 126,
129, 130, 135, 140, 149, 150, 170,
187, 236, 238, 251

Institutional/institutionalize, xi, xiii,
xix, 3,5, 6, 8, 16, 18, 22, 24, 26, 31,
37,62,70,73,74,75,76, 77, 96,
98, 100, 103, 104, 109, 124, 125,
126,127,129, 131, 132,134, 137,
138, 141, 150, 152, 153, 156, 168,
169,170, 171,179, 187, 194, 195,
196, 202, 227, 240, 242, 253, 255,
258

Intentionality, xii, 4, 11, 15, 18, 102

Intercultural, 98, 210, 211, 217, 218

Intergenerational, 15, 21, 230, 241,
244

International, 95, 109, 196, 208, 209,
211,217, 221, 251, 252, 256, 257

Interrogating, xvi, 13, 29, 148, 150,
170

Intersectional/intersectionality, xi,
xvi, xviii, 5, 11, 15, 58, 62, 63, 65,
67,68,71,74,75,79, 179, 180,
181, 255

Invisibility, xvii, 38, 65, 70, 76, 85,
86,217, 242

J

Jamieson, K., xvii, 123, 125, 127,
129, 130, 132, 137, 138, 254
Justice, xiv, xix, 3, 87, 105, 124, 199,
209, 212, 219, 220, 222, 232, 233,
251, 257, 258
injustice, xvii, 58, 61, 128, 195,
196, 218, 232
racial, 31, 32, 38, 40, 255



264

K

Kihuwa-Mani, S., xvii, 93, 94, 242,
254

Kimmerer, R. W,, 99, 230

Kinesiology, vii, 123, 124, 143, 252,
254

Knowledge/Knowing, x, xi, xiii, xv,
xvi, xvii, xix, 4, 6, 7,9, 10, 11, 12,
13, 19, 20, 23, 25, 35, 36, 41, 42,
45,47,59,61, 63, 64, 67,78, 79,
85,96, 99, 100, 102, 103, 104, 105,
107,123, 124, 127, 128, 129, 130,
131, 132, 133, 135, 136, 137, 138,
139, 141, 142, 148, 149, 150, 151,
152,153, 155, 159, 161, 163, 167,
169,170, 171, 179, 180, 181, 182,
183, 184, 185, 186, 187, 188, 202,
219, 222, 223, 225, 226, 227, 230,
231, 233, 236, 237, 238, 239, 241,
242,243, 244, 245, 247, 252

Kalana Noi‘i, xviii, 147, 152, 153,
155, 156, 160, 161, 162, 164, 166,
167,168, 169, 170, 171

L

Land, 6, 19, 20, 46, 48, 64, 70, 93, 94,
95, 97,99, 100, 102, 104, 105, 106,
107, 148, 150, 154, 156, 181, 216,
242,246

Language, xi, 6, 7, 9, 13, 31, 36, 60,
64, 68, 69, 70, 71, 72, 73, 85, 90,
98, 129, 148, 151, 157, 159, 181,
209, 210, 217, 241, 242, 243, 244,
254, 257

Latino/Latina/Latinx/Latine, 3, 5, 6,
7,14, 30, 81, 85, 86, 87, 88, 89,
125,131, 210

Leadership, 30, 32, 62, 72, 75, 77, 86,
88,93, 138, 139, 153, 155, 156,
160, 161, 165, 168, 170, 171, 179,

Index

185, 195, 197, 205, 253, 254, 255,
256, 257, 258

Learners (students), iii, ix, X, xii, xiii,
xiv, Xv, Xvi, Xvii, xix, 3, 5, 6, 7, 8, 14,
16,17, 18, 21, 22, 23, 24, 25, 26,
27,31, 34, 36, 37, 38, 40, 43, 45,
58, 61, 62, 65, 66, 67, 70, 71, 72,
73,74,75, 83, 86, 87, 88, 89, 90,
91, 94, 96, 98, 100, 101, 102, 103,
104, 105, 106, 107, 109, 124, 125,
126,127,128, 129, 130, 131, 132,
133, 134, 135, 136, 137, 138, 139,
140, 141, 142, 143, 152, 155, 161,
162,163, 164, 166, 167, 178, 179,
180, 181, 182, 183, 184, 185, 186,
187, 188, 194, 197, 198, 199, 200,
201, 202, 203, 204, 205, 206, 207,
208, 209, 210, 211, 212, 217, 218,
219, 220, 221, 222, 223, 224, 225,
226, 227, 228, 229, 230, 231, 232,
233, 236, 237, 239, 240, 241, 242,
243, 244, 245, 246, 247, 251, 252,
253, 254, 255, 256, 258

Learning Spaces, x, xi, xvii, 3, 34,
132,220, 230

Learning Spirit, iii, ix, x, xi, xiii, xiv,
xv, xviii, Xix, 3, 5, 7, 8, 11, 12, 16,
17,18, 20, 21, 24, 26, 27, 215, 216,
217,219, 220, 222, 223, 226, 228,
229,232, 233, 235, 236, 243

Lefebvre, H., xi, xii

Lefebvrian Triad, xii

Liberation, ix, xv, xviii, xix, 6, 128,
177,193, 194, 195, 196, 197, 199,
200, 203, 204, 206, 208, 209, 210,
211, 212, 216, 219, 220, 225, 232,
235, 236, 237, 239, 242, 243, 245,
254
pedagogy, iii, 194
theology, xviii, 193, 194, 195,

196, 197, 199, 200, 206, 208,
254



Index

Theology, 195, 199, 200, 208,
211,212

Livingston, D., xviii, 177, 255

Lorde, A., 96,217, 225

Love, 35, 42, 43, 53, 79, 83, 84, 90,
91, 100, 101, 103, 104, 105, 128,
131, 160, 180, 186, 198, 199, 203,
206, 209, 212, 227, 230, 232, 233,
237, 240, 256

M

Maori, 150, 240, 245, 247

Margins/marginalization, xv, xvii,
xviii, xix, 25, 61, 75, 89, 135, 179,
180, 181, 187, 194, 216, 218, 219,
230

Marshall, A., 239

Meaning/meaning making, ix, x, xii,
xiii, xvi, 4, 5,9, 11, 12, 13, 14, 19,
22,24, 34, 35, 36, 39, 45, 47, 64,
65, 68, 77,78, 83, 87,91, 95, 110,
132,138, 141, 142, 148, 150, 151,
152,157,168, 171, 179, 180, 181,
182, 185, 186, 188, 196, 199, 200,
201, 202, 204, 208, 209,210, 211,
212,218, 219, 220, 221, 223, 225,
227,228, 230, 232, 236, 237, 242,
243, 244, 245, 246, 252

Medicine, 254

Methodology, xviii, 4, 7, 11, 12, 13,
14, 17,94, 124, 142, 149, 150, 151,
152, 161, 170, 194, 198, 211, 215,
247
decolonizing, 12
Indigenous, 150, 151, 152, 168
Spirit, 11

Mignolo, W,, xi, 136, 226, 242

Moon, J., xiv, xvi, 45, 46, 255

Myers, S. S., xvi, 57, 59, 255

265

N

Narratives/stories/storytelling, xii,
XV, Xvi, Xvii, xix, 3,4, 9, 11, 13, 14,
15, 19, 23, 30, 36, 45, 46, 48, 49,
64,69, 77, 82, 87, 89, 94, 97, 98,
99, 100, 102, 103, 104, 106, 137,
139, 140, 142, 156, 180, 182, 183,
186, 187, 216, 218, 219, 226, 227,
229, 230, 231, 235, 241, 243, 244,
246, 255

Nations/national, 15, 33, 40, 58, 64,
67,74,76, 78, 94, 95, 96, 100, 103,
107,126, 139, 140, 183, 211, 219,
236, 240, 244, 246, 252, 256, 257

Native American Student
Association (NASA), 93, 242

Neoliberal/neoliberalism, 140, 141,
142

Norms, xviii, 25, 74, 75, 166, 169,
185, 187, 198, 207, 228, 229, 253
cultural, 72, 106

North Carolina, 177

(0]

Okun, T.J., xiii, xv, xvi, 29, 30, 31, 32,
33, 34, 36, 37, 38, 39, 42, 136, 141,
144, 255

Oppression, 22, 24, 61, 76, 77, 79,
107, 150, 177, 179, 180, 181, 195,
196, 197, 207, 212, 221, 222, 223,
225,239, 244
systems of, xi, 128

P

Paradigms, xvii, xviii, 13, 94, 150,
151, 180, 220, 223, 230, 231

Passport, xvii, 109, 110

Paternalism, xiii, xvi, 30



266

Patriarchy/patriarchal, xi, 181, 185,
186, 187, 224, 226, 231

Peace, 10, 52, 76, 133, 186, 208, 212,
220,222,223, 246

Pedagogy, xviii, 5, 93, 99, 123, 127,
128,132, 135, 136, 140, 177, 180,
193, 194, 195, 197, 198, 199, 200,
209, 212, 215, 217, 218, 224, 242,
251
decolonizing, 6
Indigenous, xix, 93, 94, 99, 100,

241, 242

sacred, 4, 5, 243

Pena, A., xvii, 86, 88, 256

Perfection/perfectionism, xiii, xv,
30, 39, 75, 107, 218, 229, 236, 238

Perspective, xiii, xiv, xv, xix, 4, 13, 17,
26, 39, 60, 62, 78, 98, 103, 104,
105, 129, 133, 136, 137, 141, 142,
145, 148, 153, 161, 163, 168, 169,
179, 180, 202, 206, 227, 231, 239,
241, 242, 245, 246, 247

Pipe, L. M., ix, xii, xiii, xiv, xix, 137,
215, 235, 241, 251

Place, iii, x, xi, xii, xiii, xv, xviii, xix, 7,
9, 13, 16, 18, 20, 22, 23, 40, 49, 58,
60, 64, 66, 69, 70, 76, 77, 84, 86,
89, 91, 96, 97, 100, 101, 102, 104,
105, 124, 127, 135, 148, 150, 151,
153, 154, 155, 156, 157, 162, 164,
165,167, 168,170, 177,178, 182,
183, 187, 196, 202, 211, 212, 217,
218, 220, 224, 225, 227, 228, 231,
232,233, 236, 237, 238, 240, 241,
244,245, 246, 251, 252, 257

Polynesian Cultural Center (PCC),
xix, 235, 240, 241, 243, 244, 245,
246, 247

Positionality, 8, 96, 167, 178, 242,
244,245

Power, xi, xiii, xvi, xvii, xix, 12, 18, 19,
20, 22,27, 30, 32, 33, 34, 36, 37,

Index

41, 51, 58, 60, 61, 62, 65, 72, 73,
74,75, 90, 91, 95, 100, 101, 103,
124,127,131, 133, 136, 142, 157,
162,167, 168, 170, 181, 185, 196,
206, 208, 219, 220, 222, 227, 228,
243,245, 254

Praxis, xii, xix, 4, 5, 7, 16, 23, 79, 127,
128, 138, 148, 215, 216, 225, 232,
258
anti-racist, xvii, xviii, 123, 124,

127,128, 133, 135, 143

liberation, 219

Privilege, xi, xviii, 6, 32, 38, 39, 58,
59, 60, 61, 62, 65, 66, 70, 71, 73,
74,75,76,79, 89, 110, 135, 148,
149, 152, 161, 179, 196, 216, 224,
252,255

Public/Publicness, 3, 16, 17, 24, 26,
32,33,42,75,76,77,124, 125,
126, 130, 134, 136, 142, 152, 155,
163, 164, 165, 169, 180, 185, 187,
188, 240, 253, 255, 258

Purpose, ix, x, xi, 9, 12, 23, 26, 71, 73,
87, 105, 125, 135, 149, 151, 153,
167, 169, 181, 203, 216, 220, 230,
233, 236, 238, 243, 244

Q

Quijano, A., xi, 242

R

Race/racism, xi, xvii, 6, 24, 26, 30,
31, 32,33, 36, 37, 39, 41, 42, 58,
60, 61, 62, 63, 65, 66, 67, 71, 72,
73,74,76,77, 83, 86,98,102, 123,
124, 125, 126, 127, 128, 129, 132,
133, 135, 136, 137, 138, 139, 141,
169, 179, 180, 181, 200, 202, 221,
224,227, 253,254, 256



Index

anti-racist, xvii, xviii, 8, 40, 41,
60, 61, 62, 124, 127, 133, 138,
143

Rage, 36, 76, 183, 184, 185, 186, 187

Reciprocal Learning, 244

Reflection, xii, xvi, 5, 13, 45, 46, 65,
124, 132, 142, 148, 184, 196, 200,
208, 209, 215, 216, 218, 222, 228,
231, 237, 238, 245

Relationship, x, xii, xvi, xvii, 7, 10,
13, 23, 31, 35, 38, 39, 41, 42, 57,
61, 66, 68, 100, 101, 104, 106, 107,
129, 149, 152, 153, 154, 155, 156,
157,160, 163, 164, 165, 167, 168,
170, 185, 186, 187, 194, 195, 196,
208, 210, 211, 218, 221, 225, 227,
228, 231, 236, 246, 252, 254, 257

Representation, xv, xvii, 6, 15, 102,
103, 126, 127, 129, 139, 182, 253

Research, xviii, 3, 4, 5, 7, 8, 10, 11,
12,13, 18, 22, 24, 34, 37, 39, 60,
62,72,73,74,94,99, 124, 127,
130, 136, 137, 142, 147, 148, 149,
150, 151, 152, 153, 155, 156, 157,
158, 159, 160, 161, 163, 164, 165,
167, 168, 169, 170, 171, 180, 198,
199, 209, 218,242, 244, 252, 254,
255, 258

Resilience, 26, 129, 156, 219, 223,
227,230, 231, 252, 253

Resistance, 7, 25, 60, 75, 77, 127,
150, 156, 184, 185, 212, 215, 220,
231

Responsibility, 10, 12, 19, 39, 91,
139, 151, 161, 202, 205, 243, 244,
246, 252, 256

Revolution/revolutionary, 194, 196,
197, 198, 199, 200, 204, 211, 212,
213,225

Rowsey, K., xviii, 177, 179, 256, 257

267

S

Sacred, 4, 5,7, 8,11, 12, 15,18, 19,
20,21, 22, 23, 27, 65, 169, 221,
228, 230, 243

Safe/safety, 50, 63, 65, 69, 82, 88, 89,
105, 106, 107, 164, 169, 184, 200,
217,224, 228, 229

Samanci, O., xvii, 109, 257

Scholarship, xiv; 3, 5, 12, 13, 87, 93,
124,127,132, 135, 148, 149, 150,
151, 180, 181, 251

School, ix, x, xix, 8, 16, 20, 23, 24, 26,
33, 34, 37, 58, 61, 63, 65, 66, 67,
68,70,71,72,74,75,76,77, 82,
83, 84, 85, 86, 87,90, 91, 96, 101,
102,103, 125, 140, 163, 178, 179,
180, 181, 182, 235, 254, 255, 257,
258

Science, 104, 125, 134, 135, 149,
152, 155, 164, 169, 252, 255
Indigenous, 8, 167

Seeing, xi, xiv, xvii, 36, 84, 125, 129,
137,139, 181, 222, 239, 246
belonging, 102, 103, 104

Self-Awareness, 13, 14, 78, 91, 152

Seven Generations, 5, 12, 26, 27, 246

Sign Language, 60, 62, 63, 68, 69, 70,
71,72,73,74, 76,77, 253, 255

Silence/silenced, 13, 14, 25, 47, 186,
217,218, 221, 230

Social Justice, xix, 6, 31, 40, 79, 126,
132, 180, 194, 209, 215, 216, 218,
232

Social Sciences, 123, 127, 134, 139,
140, 141, 196, 200

Society/societies, xi, 64, 70, 77, 78,
91, 128,137,138, 181, 196, 197,
199, 200, 201, 202, 206, 211, 212,
213,222,254

Soja, E., xi, xii



268

Soul, xi, xix, 15, 21, 33, 101, 203, 216,
217,218, 220, 221, 229, 230, 231,
232,233
wound, xi, 15, 21

Sovereignty, 99, 103, 156, 167, 258

Space/spatial, iii, ix, xi, xii, xiii, xiv,
xv, 7,9, 17,18, 23,31, 32, 35, 38,
39, 64, 65, 69, 90, 99, 105, 132,
133, 134, 150, 151, 155, 167, 178,
179, 181, 182, 183, 184, 185, 186,
187,188, 212, 216, 217,218, 219,
221,223,224, 225, 227,228, 229,
230, 231, 233, 237, 238, 239, 241,
242,243, 244, 245, 246, 247, 251,
253
brave, 39
safe, 39, 94, 162, 164, 222, 227,

228
safe-enough, 222
sociospatial dialectic, xii
spatial dialectic, xii

Spirits, 7, 19, 20, 100, 101, 215, 226

Spirituality, xviii, xix, 10, 13, 14, 18,
21, 194, 204, 206, 215, 216, 217,
218, 220, 222, 223, 224, 225, 226,
227,228,229, 230, 231, 232, 233,
255, 258

STEM, 93

Stephens, J. T, ix, xiii, xiv, xix, 4, 29,
57,137, 215, 235, 241, 251

Structures, X, xi, Xiv, XiX, 8, 35, 65,

126,132, 134, 135, 137, 141, 142,
151, 168, 185, 186, 196, 210, 212,
218, 220, 221, 226, 229, 231, 232,
233, 236, 238, 241, 242, 243, 247
Student-centered, 81, 93, 252

T

TALLS (Toward a Liberated
Learning Spirit), ix, xiii, xiv, xv,

Index

xvi, xviii, 215, 216, 218, 222, 226,
232,241
Tamanaha, M., xviii, 147, 257
Teaching, xi, xii, xiii, xiv, xv, xvii,
xviii, xix, 3, 4, 5,7, 8,9, 10, 14, 15,
16,17, 18, 19, 29, 34, 36, 37, 38,
41, 42,43, 62, 64, 66, 77, 82, 90,
91, 98, 99, 100, 102, 103, 105, 106,
107, 123, 124, 125, 126, 127, 128,
129, 130, 131, 132, 133, 134, 135,
136, 138, 139, 142, 160, 164, 169,
180, 193, 194, 195, 198, 199, 200,
205, 208, 209, 212, 213, 218, 219,
220, 221, 226, 230, 232, 233, 236,
237, 240, 241, 243, 244, 245, 251,
252, 254, 256, 257, 258
Teaching and Learning, xiii, xv, xix,
7,18, 66, 125, 131, 132, 180, 220,
236, 237, 243, 244
Theology, 193
Todd, K., xviii, 215, 258
Toscano, S.E., xv, 3,4, 5,7, 15, 258
Trauma, x, xii, 6, 15, 17, 21, 27, 38,
39, 81, 89, 91, 96, 130, 231, 236,
237,241, 242, 248, 249
healing, xi, xv, xix, 4, 5,7, 9, 11,
15,17, 20, 21, 23, 26, 31, 221,
223, 225, 226, 227, 228, 230,
242,243, 246, 247
informed, 237
medicine, 5, 9, 10, 12, 18, 19, 20,
21,107
pain, 25, 59, 178, 222, 223, 227,
228
Trust, 10, 129, 137, 163, 170
Tuan, Y., xii
Turtle Island, 21, 216, 218, 219
Two-Eyed Seeing, 235, 238, 239,
240, 242, 243, 244, 246



Index

U

Understanding, xi, xii, Xv, xvi, xviii,
57,9,12,15,18, 22,31, 35, 45, 58,
61, 63, 64, 65, 66, 67, 68, 69, 71,
76,77,78,79, 84, 96, 103, 132,
133,134, 137, 140, 150, 151, 161,
203, 209, 225, 226, 232, 241, 242,
247,255

University of Hawai'‘i, 166

University of Hawai‘i - Manoa, xviii,
154, 155, 157, 160, 164, 165, 166,
167,171, 251, 252, 253

University of North Carolina at
Greensboro (UNCQG), iii, xix, 34,
37,41, 93, 94, 125, 126, 129, 235,
242,243, 244, 245, 246, 253

Unlearning, xiii, xiv, xv, xix, 6, 216,
226,241

\%

Vamvalis, M., xviii, 258

Violence, 6, 7, 95, 96, 167, 178, 181,
221,224, 233, 236

Voices, xv, 13, 14, 25, 38, 149, 152,
180, 182, 183, 186, 187, 218, 219,
224,230
Black, xviii

Vulnerability, xvii, 38, 90, 91, 132,
140, 141, 184, 211, 220, 222, 228,
229,231

269

w

Watkins, S., xvii, 93, 94, 100, 242,
258

Ways of Knowing, xi, xiii, 7, 41, 149,
181, 221, 229, 230, 231, 232, 238,
239, 241, 243, 244, 245, 247

Western, xvii, 15, 95, 96, 98, 99, 100,
107, 142, 148, 149, 150, 151, 152,
181, 218, 220, 236, 238, 239, 240,
241,242, 243, 246
education, xvii, 96, 100, 101,

102, 103, 241, 242, 246

Eurocentric, xvii, 216, 218
government, xvii
science, 104, 240

White Supremacy Culture, xiii, xv,
xvi, 29, 30, 31, 32, 33, 34, 35, 39,
40, 41, 58,65, 77,79, 123, 124,
126, 138, 141, 179, 238, 256

White/whiteness, xi, xvi, 3, 8, 30, 31,
32, 33,34, 37, 38, 39, 40, 41, 57,
60, 61, 62, 63, 64, 65, 66, 67, 70,
71,72,73,74,75,76, 77, 81, 86,
88, 89, 95, 98, 102, 104, 106, 123,
124, 125, 126, 127, 129, 136, 138,
139, 140, 221, 227, 231

Wound, 223, 225, 230, 231

Wrestle with, xv, xvii, 59, 238, 243

Y

Yosso, T, xiv, xxi, 3, 4, 11, 16, 21, 28,
187



