Community
Structures and
Processes on Lives

of Refugee Children

Edited by

Sofia Leitao
Rinova Ltd

Yvonne Vissing
Salem State University

Series in Sociology

E‘ VERNON PRESS



Copyright © 2023 by the Authors.

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system,
or transmitted in any form or by any means, electronic, mechanical, photocopying, recording,
or otherwise, without the prior permission of Vernon Art and Science Inc.
WWW.vernonpress.com

In the Americas: In the rest of the world:
Vernon Press Vernon Press

1000 N West Street, Suite 1200, C/Sancti Espiritu 17,
Wilmington, Delaware 19801 Malaga, 29006

United States Spain

Series in Sociology
Library of Congress Control Number: 2023932573

ISBN: 978-1-64889-648-4

Product and company names mentioned in this work are the trademarks of their respective
owners. While every care has been taken in preparing this work, neither the authors nor Vernon
Art and Science Inc. may be held responsible for any loss or damage caused or alleged to be
caused directly or indirectly by the information contained in it.

Every effort has been made to trace all copyright holders, but if any have been inadvertently
overlooked the publisher will be pleased to include any necessary credits in any subsequent
reprint or edition.

Cover design by Vernon Press.
Cover image by Gordon Johnson from Pixabay.



Contents

List of Tables and Figures
Authors’ Biographies

Introduction:

Why Community Structures and Processes Matter in the Lives

of Refugee Children

Sofia Leitao
Rinova Ltd
Yvonne Vissing

Salem State University

CHAPTER 1

Transnational Families - A Vulnerability of Migration
José Noronha Rodrigues

Universidade dos Agores, Portugal

Dora Cabete

Universidade dos Agores, Portugal

CHAPTER 2

What Role does the General Comments of Human Rights
Instruments Have in the Community Structure of the
Asylum-Seeking Refugee Child? UNCRC Article 22

Tanya Herring

Salem State University

CHAPTER 3

Minors and Forced Migration: Between Integration Plans
and Repressive Policies

Isolde Quadranti

European Documentation Centre of University of Verona, Italy

vii

ix

19

43



CHAPTER 4

Use of Information-Communication Technologies Among
Unaccompanied Migrant Youth in Liminal Places 83
Blaz Lenarcic¢

Science and research centre Koper, Slovenia

Zorana Medari¢

Science and research centre Koper, Slovenia

CHAPTER 5

Human Rights and the Reception of Unaccompanied Children:

The Holistic Model of ‘Homes for Hope’ in Cyprus 101
Dialechti Chatzoudi

University of Cyprus, Cyprus

CHAPTER 6

The Right to Education of Children and Adult Refugees in

Portugal 121
Graca Santos

Escola Superior de Educagdo of the Polytechnic Institute of Braganga, Portugal;
CEAD - Center for Research in Adult Education and Community Intervention

Sofia Bergano

Escola Superior de Educagdo of the Polytechnic Institute of Braganga, Portugal;
CEAD - Center for Research in Adult Education and Community Intervention

CHAPTER 7

Services for Refugee, Asylee, and Victim of Human Trafficking

Youth in South Florida 137
Regina Bernadin

International Rescue Committee, USA

Cristobal Pérez

Independent Scholar

Raul Ferndandez-Calienes

St. Thomas University, USA

CHAPTER 8

Resilience in Liberia: An Initial Study 157
Greg Carroll

Salem State University

Allan Shwedel

Salem State University



George Weagba

United Methodist University, Liberia
Joe Buttner

Salem State University

David Mercer

Salem State University

CHAPTER 9

Safe and Empowered Communities: Ending FGM Investing

in Migrant Women’s Lifelong Learning 179
Sofia Leitao

Rinova Ltd

Amanda Francis

Rinova Ltd

Sami Atif

Rinova Ltd

CHAPTER 10
Integration is the Process of Accumulating Micro Integrations
Over Time 201

Richard Thickpenny
University of West of England; Aston University; The New Penny Ltd

Conclusion 215

Yvonne Vissing

Salem State University

Sofia Leitdo
Rinova Ltd

Index 221






Tables
Table 4.1:

Table 4.2:
Table 7.1:
Table 7.2:

Table 8.1:
Table 8.2:
Table 8.3:
Table 8.4:

Table 8.5:

Table 8.6a:

Table 8.6b:

Table 8.7:
Table 8.8:

Table 8.9:

Table 8.10:
Table 8.11:
Table 8.12:
Table 8.13:

Table 8.14:
Table 9.1:

List of Tables and Figures

Age and gender of unaccompanied minors who applied
for international protection in 2020

Unaccompanied minors by country of origin in 2020
Resident Population of the U.S. and Florida

Unaccompanied Children by the Numbers (all in Fiscal
Year 2018)

Age Group by Gender
Religious Affiliation
Ethnic Group Affiliation

ACEs: Lost Family Members During the Conflict by
Moved During the Conflict

HOPEs: Live with Someone Else by Family Member
Attends the Same Church

Number of HOPEs by Number of ACEs

Reported HOPEs and No HOPEs by Reported ACEs and
No ACEs

Current Health by ACEs and HOPEs

Social Wellbeing - Have You Ever Been a Victim of a Crime
by ACEs and HOPEs

Economic Security - Do You Own a Means of Transportation
by ACEs and HOPEs

Hopes for Liberia’s Future
Do You Drink Alcohol by ACEs and HOPEs
Are You Sexually Active by ACEs and HOPEs

Do You Currently or Have You Ever Belonged to a Gang by
ACEs

Summary of Apparent Impacts of ACEs and HOPEs
The Four Pillars of the BASE Programme

88
88
140

141
164
165
165

166

166
167

167
168

168

169
169
170
171

172
173
191



viii List of tables and figures

Figures

Figure 2.1 The Spectrum of ‘Shall Endeavours’ is Charted on the
Graph to Assess the State’s Actions and Omissions of
its Treaty Obligations 32

Figure 8.1: Negative Life Status // Increased Risk Taking 161
Figure 8.2: Positive Quality of Life // Resilience 162



Authors’ Biographies

Editors

Sofia Leitao, PhD, is a Sociologist, Senior Development Manager at Rinova Ltd
(UK), and Senior Advisory Board Member at ‘Hope For Children’ CRC Policy
Center (Cyprus). Sofia’s work reflects her interest in children’s agency in matters
related to their spheres of action. She is particularly interested in raising
awareness on the Rights of the Child; developing learning programmes promoting
child-friendly practices, children’s entrepreneurship, social inclusion and
participation; non-formal education with an emphasis on storytelling and the
use of media and arts as means to enhance self-expression and learning. Sofia
has directed the development and implementation of numerous programmes
in the field of the Rights of the Child, including the transnational programme
INTEGRA: Multidisciplinary Mentorship program to support the entrepreneurship
of children in care and young care-leavers, BASE: Migrant and Refugee Child-
friendly Support Services in cases of sexual and gender-based violence; HIT: Hate
Interrupter Teams (funded by the Rights, equality & Citizenship programme of
the European commission); FATIMAII: Preventing Honour Related Violence
against women through Social Impact Projects and Peer Learning led by Young
men. She is the author of a book on media discourses and childhood constructions,
Desenhos Animados — Discursos sobre ser crian¢a (Edi¢coes 70) and co-editor of
The Rights of Unaccompanied Minors: Perspectives and Case Studies on Migrant
Children (Springer).

Yvonne Vissing, PhD is a sociologist and Professor of Healthcare Studies at
Salem State University in Salem, Massachusetts. Yvonne has worked in the area
of child and youth advocacy for her entire career, collaborating with different
child rights groups in the USA. Her work is driven by the pursuit of human
rights, community-building, resiliency, peace and justice. Yvonne has
worked as a teacher, researcher, consultant, therapist, award-winning filmmaker,
mediator, guardian-ad-litem, and helps organizations to decrease child abuse
and improve child well-being. She is a former fellow at the National Institute of
Mental Health, University of Connecticut Center for Democracy, and Whiting
Foundation. Author/co-author of 19 books and hundreds of chapters, professional
journal articles and other publications, including Children’s Human Rights in
the USA: Challenges and Opportunities (Springer), The Rights of Unaccompanied
Minors: Perspectives and Case Studies on Migrant Children (Springer), Children’s
Human Rights as a Buffer to Extremism (Springer); Changing the Paradigm



X Authors’ biographies

of Homelessness (Routledge) and Out of Sight, Out of Mind: Homeless Children
in Small Town America (Lexington).

Authors

Allan Shwedel is Professor Emeritus and Adjunct Professor in the Secondary
and Higher Education Department at Salem State University. He was a
Fulbright Specialist at Petro Mohyla Black Sea State University in Mykolaiv,
Ukraine, in 2015-16 and the Associate Director of the Office of Research,
Assessment and Evaluation for the Boston Public Schools from 1987 to 2001.
His current research interests include classroom assessment, program assessment
and youth resiliency. He has conducted longitudinal research on the impact of
early childhood education among children with special needs, with gifts and
talents, and from low-income families.

Amanda Francis is the Director and CEO of Rinova Ltd, with 37 year’s experience
in the field of social regeneration, economic, cultural and educational
inclusion, with a particular focus on vocational education, employment and
training. Amanda is Governor, Trustee and Director on a number of boards, but
her passion is always focused on representation, diversity and equity, particularly
in relation to under-represented or disadvantaged groups, including women
and children. Over the past 35 years, Amanda has devised, authored and
delivered multiple programmes aimed at raising the aspirations and achievement
of those facing multiple barriers. During her 12 years as Director and CEO of
Rinova Ltd, she has devised, directed and implemented numerous programmes,
including national and transnational programmes such as: £108 million National
Lottery funded Talent Match aimed at supporting vulnerable and disadvantaged
young people; Head2Work, which focuses on young people with complex
needs or characteristics of disadvantage and BASE; aimed at training cross-
agency professionals to provide refugee child-friendly support services.

BlaZ Lenardic is a senior research associate and assistant professor at the
Science and research centre Koper. As a sociologist, he is primarily interested
in research topics related to the impact of ICT on society in general, social
capital, and migration studies. Recently, he has focused on the study of ICT in
the context of migration processes.

Cristobal Pérez is an Educational Psychologist who obtained his Bachelor’s
degree in Denver, Colorado and his Master’s degree in Santiago, Chile. He
currently works as the Deputy Director of Programs and Data for the Coalition
for Independent Living Options, Inc. (CILO), a non-profit agency in West Palm
Beach, Florida, that works with children and adults with disabilities. As Deputy
Director, he analyzes agency-wide programmatic data and provides oversight
and management of the Information & Referral, Food Pantry, Social Security



Authors’ biographies xi

Advocacy, and Treasure Coast Services staff. In addition to his role in CILO,
Cristobal is also a consultant, working on subjects related to vulnerable
populations like unaccompanied refugee minors and victims of sex and labour
trafficking. A published author and academic guest lecturer, Cristobal has
received local and nationwide recognition for his work on human trafficking.

David Mercer, MD, has retired from Family Practice in Florida after thirteen
years. In his “chapter two”, he taught human biology courses at Salem State
University for an additional fifteen years with an interest in human pathology.
For the past four years, he has served as the Chair of the Biology Department.

Dialechti Chatzoudi, Licensed School Psychologist in Cyprus, as well as a PhD
Candidate in Psychology at the University of Cyprus. Her doctoral dissertation
focuses on early assessment and differential diagnosis of specific learning
disability, attention difficulties and behavioural problems. She has worked for
five years at the Humanitarian Division of the International Organization
“Hope For Children” CRC Policy Center, first as a School Psychologist at the
shelters for unaccompanied minors and later as the Coordinator of the
Psychology Department, focusing on the quality provision of psychological
services to various groups of children and youth.

Dora Cabete, Assistant Guest Professor at the University of the Azores and
Assistant Guest Professor at the University of Santiago - Cape Verde.

George Weagba is the Vice President for Research and Planning of the United
Methodist University of Liberia. He is an ordained minister and a Counselling
Elder at the Liberia Annual Conference of the United Methodist Church. He is
a passionate leader of leaders and an author. One of his most recent works is
“Conflict and Resolution: Suggested Strategies for Resolving Intragroup Church
Conflict from a Leadership Perspective”. His research interests are leadership
development, conflict resolution, biblical preaching, qualitative research, and
youth resiliency. He is the 2022 Recipient of the Life Time Achievement Award
for Innovative Research from the Universal Chaplain Corps & Rescue Mission.

Graca Santos holds a PhD in Educational Sciences from the University of
Coimbra. She is an Assistant Professor at the Escola Superior de Educacao of
the Polytechnic Institute of Braganca (Portugal). She is an integrated member
of the Research Center on Adult Education and Community Intervention
(CEAD) and a member of the Portuguese Society of Educational Sciences. She
is Chair of the ‘Hope For Children’ CRC Policy Center (Cyprus). She has
scientific production in the area of Educational Sciences.

Greg Carroll is a Professor of Peace and Conflict Studies at Salem State
University. His research interests include youth nation-building in divided
societies, having worked extensively in Liberia and Timor-Leste. His most



xii Authors’ biographies

recent works are Human Rights and Globalization, viewpoints from the Global
South. In Zajda, J., Vissing, Y. & Majhanovich, S. Discourses of globalisation,
ideology and social justice. Dordrecht: Springer; and Fragmentation and
Integration: Education in the Context of Globalization. In Maniam, V., (Ed.),
Interrogating Common Sense: Teaching for Social Justice, 4th Edition. Melbourne,
Vic., Australia, Pearson.

Isolde Quandranti is the documentalist head of the European Documentation
Centre at the Department of Law - the University of Verona as well as the
contact person for the networks Scholars at Risk, Manifesto on an Inclusive
University (UNHCR) and the action University Corridors for Refugees in the
same University. Her main areas of research and interest cover international
and European protection of Human Rights, Migration law, freedom of
expression and communication policy. She was the coordinator of the EDC
Italian Network from 2004 until 2017. For the EDC, she is charged with didactic
laboratories and seminars within courses and events at the academic and high
school level. She is also committed to several projects regarding EU Migration
Law, EU Human rights Law, Education and Migrants.

Joe Buttner has four decades of experience using aquatic science and
aquaculture as a means to achieve food security and enhance the quality of life
for diverse audiences. Dr Joe is currently a Professor Emeritus and Visiting
Lecturer in the Department of Biology. He has worked with K-12 youth,
undergraduate and graduate students, aspiring and practising aquaculturists,
regulators and elected officials, friendly and less than embracive audiences,
disenfranchised fishermen, minorities, inner-city youth, and Indigenous
Peoples globally (First Nation People in North America, Polynesian youth in
Hawaii, youth and adults in Liberia).

José Noronha Rodrigues is the Chair of the ‘Hope For Children’, CRC Policy
Center, a researcher at CEEAplA, CEIS20, IUS GENTIUM COIMBRIGAE and
collaborating member of CEDIS, IDILP, CINETS, CEDUE, IDCLB. He is the Vice-
President of the Faculty of Economics and Management and Assistant Professor at
the University of the Azores. He is the Scientific Coordinator of the Masters in
Business and Labor Law. He received his Law Degree at the University of
Santiago, Cape Verde.

Raidil Ferndndez-Calienes is a professor of ethics at several universities and
colleges in South Florida and a researcher, writer, and editor. At St. Thomas
University, he is Adjunct Professor of Ethics in the Gus Machado School of
Business and was formerly a Visiting Associate Professor in the School of Law
and a staff member with the Human Rights Institute. Widely published himself,
he also has served as Deputy Editor of the American Bar Association Section of
International Law, The Year in Review; co-editor of the three-volume series



Authors’ biographies xiii

Women Moving Forward; and co-editor of a book on ethics (Routledge, 2019).
Currently, he is the Managing Editor of the peer-reviewed Journal of
Multidisciplinary Research. He has been involved in Human Trafficking
education and awareness and has been part of the South Florida Human
Trafficking Task Force for many years.

Regina Bernadin is the Senior Technical Advisor for Protection and Anti-
trafficking Program at the International Rescue Committee (IRC), where she
supports the organizations' protection efforts in the United States and Europe.
She is a consultant for the Department of Justice Office for Victims of Crime
Training and Technical Assistance Center and the National Human Trafficking
Training and Technical Assistance Center on human rights issues. She holds a
B.A.in International Studies and Criminology from the University of Miami and
an M.A. in International Administration, and a Certificate in Non-profit
Management from that same institution. She received her PhD in Conflict
Analysis and Resolution at Nova Southeastern University. Her dissertation
focused on refugee self-sufficiency. Regina is a published author and blogger
and an active member of various advisory boards and committees, including
the Board of Directors of the Florida Council Against Sexual Violence and
Freedom Network’s USA Steering Committee. Regina is the recipient of the
Sarlo Distinguished Humanitarian Award and the Janita Lee Award for Victim
Advocate Professional of the Year.

Richard Thickepenny, FRSA, CQP, MCQI MIEP. He is a visiting Fellow in the
Faculty of Health and Applied Sciences, University of West of England. Engaged
Scholar at the Centre for Research in Enthic Minority Entrepreneurship, Aston
University. Director of Research and Innovation at The New Penny Ltd. He has
developed strong research practitioner partnerships with renowned academic
research groups (CREME at Aston University, Everyday Integration and Bristol
Digital Futures at the University of Bristol), positioning himself as a Lived
Experience Elder, Ally and Accomplice specialising in the field of refugee
integration. As an engaged scholar at Aston University, he brings significant
experience in linking practice research with academic research and, through
combining these into action research, has been able to secure significant
funding and opened up new areas of study in entrepreneurship.

Sami Atif is a project officer at Rinova Ltd (UK) and has worked as a researcher
across a number of projects addressing GBV, refugee/migrant integration and
entrepreneurial development. One of his focuses as a project officer has been
curriculum and learning resource development for digital learning platforms.
He has a bachelor's degree in Film and Television studies from Brunel
University London, with main research interests in the representation of class,
race and gender in popular media.



Xiv Authors’ biographies

Sofia Bergano holds a PhD in Educational Sciences from the University of
Coimbra. She is an Assistant Professor at the Escola Superior de Educagao of
the Polytechnic Institute of Braganca (Portugal). She is an integrated member
of the Research Center on Adult Education and Community Intervention
(CEAD), a member of the Portuguese Society of Educational Sciences and a
member of APEM [Portuguese Association of Women Studies]. She coordinates
the IPB team in the Voices of Immigrant Women project consortium (Erasmus+
project, with reference 2020-1-ES01-KA203-082364). Her research interests are
gender studies, adult education, migration and social pedagogy.

Tanya Herring PhD’s academic pursuits are motivated by her desire to be a
‘voice-for-the-voiceless’ unaccompanied refugee and asylum-seeking child.
Her work includes research in the prevention and protection measures and
mechanisms against the multiple forms of exploitation of children, legal
empowerment, and self-determination focus on the stateless child, refugee,
and non-refugee. Her socio-legal approach in supporting Children’s Rights and
the Law has globally engaged international government officials, legal and
academic practitioners, and a host of child advocates in North America,
Southeast Asia, the Oceania Region, Russia, and Europe. Her research and body
of work include Prevention and Protection Interventions for Stateless Non-
Refugee and Force Displaced Children (New England Journal of Public Policy
and The Palermo Protocols as a Conduit to Legal Empowerment and Peaceful
Self-Determination (Ateliers Doctoraus).

Zorana Medari¢, sociologist and researcher at the Science and Research
Centre. Her research interests include migration, integration, migrant children,
and child-centredness. She was the principal investigator for the Horizon 2020
- MiCREATE: Migrant Children and Communities in a Transforming Europe
(2019-2021), led by the Science and Research Centre Koper. She is co-editor of
the book Children’s voices: studies of interethnic conflict and violence in
European schools, published by Routledge in 2014.



Introduction:
Why Community Structures and Processes
Matter in the Lives of Refugee Children

Sofia Leitdao
Rinova Ltd

Yvonne Vissing

Salem State University

Abstract

This chapter provides an overview of the chapters in this book that describe the
importance of how social structures and institutional processes impact the
lives of refugee and asylum-seeking children. A child is defined as anyone
under the age of 18, according to the United Nations Convention on the Rights
of the Child. Social structures that work as a unified system create more
streamlined services for children compared with institutions that operate as
silos. Processes that utilize a trauma-informed approach are more conducive
to creating positive outcomes for the children as they transition into their new
communities. Social institutions around the world tend to experience similar
types of challenges in their serving this population. These challenges are
examined in this book as recommendations for actions are provided. A human
rights approach frames this book.

Keywords: Human Rights, UNCRC, ACEs, refugee/asylum-seeking children,
community

Introduction

Children’s development and wellbeing are always contingent upon how social
systems interact with them and provide for them (Viner et al., 2015). When a
child is a refugee, they are undergoing massive physical, emotional, social,
cultural, and geographic shifts. How they will fare in their new country and
situation is largely dependent upon how adequately these changes and
challenges are met. While some children will be more resourceful and resilient
than others, the wellbeing of all of them will be impacted by what community
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structures provide. The lives of refugee and asylum-seeking children will be
influenced by the social processes that are instituted to interact with them. This
chapter will examine the importance of the ways in which community
structures and processes impact the lives of children who are refugees. How
their communities and institutions have designed programmes, services, policies
and practices will influence how they adapt to their new environment and both
their short-term and long-term chances of living happy, healthy and successful
lives (Hodes, 1998).

Overview of Refugee Children

The number of refugee children has increased substantially in recent years
(UNICEE 2020). While children constitute less than a third of the world’s
population, they were half (50%) of the world’s refugees in 2018, and that
number has increased since then. The United Nations Refugee Agency (UNHRC,
2020) reports that in 2020 over 80 million people were forcibly displaced that year
alone, with 26.3 million people being refugees and 4.2 million more seeking
asylum. How many were under the age of 18 is not clear, but estimates indicate
that that number is high. The UNICEF (2020) report found that in 2018 one in
three children living outside the countries of their birth are child refugees, but
for adults, that figure is less than 5%. There are over 33 million children who
migrated in 2018, including 13 million child refugees, one million asylum-
seeking children, and 17 million children displaced in their own country due to
violence or conflict. These numbers do not include the millions of children who
have been displaced due to natural and human-made disasters. UNICEF
reports that the number of child refugees increased by 119% between 2010 and
2018.

Who are these refugee children? Some are refugees travelling with their
parents, siblings or families. Others may be travelling with friends or
acquaintances. Some parents have paid smugglers or others to escort their
children to new locales. Others may have been trafficked. Increasingly, refugee
children may be unaccompanied and travelling alone, without any guardian or
anyone to watch over them or protect them. They may be teenagers, toddlers,
or even new-borns (Russell, 1999; Vissing and Leitao, 2021).

What are the causes for children to become refugees? Refugee children did
not cause and can’t control the conditions underscoring their mobility, which
are largely due to disasters, violence and conflicts found in their locales.
Common causes include war, and violence between groups in their communities,
whether by military, coups, gangs, or those pressing ideological and power
directives. Escaping poverty is a big cause for fleeing in search of better futures.
The lack of services, education, and opportunity is real for millions of people.
Corruption, oppression, discrimination, torture, kidnappings, targeting of certain
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groups, and lack of protection are big causes for people to seek other homes.
Natural disasters, including floods, fires, earthquakes, and tsunamis have
displaced millions more than are counted. When home countries fail to serve
and protect citizens, it is understandable that they may flee to places where
they hope life will be better. Parents may take huge risks to protect their
children, knowing that where they are could be a potential death-sentence
unless they escape. While their journeys to new destinations may be dangerous
and challenging, where they were before, may be even worse.

UNICEEF reports that violence and displacement in home countries set the
stage for refugees that seek help from other nations. Demographically, in 2018
two countries, South Sudan and Syria, accounted for about half of all child
refugees in the world. Most child refugees (84%) found asylum in their home
countries or neighbouring nations. Nine of the ten major host countries for
refugees globally are located in Asia and Africa, with Turkey hosting the most.
Germany is the only exception in the top-ten host countries.

The numbers available are low estimates of the likely reality experienced, and
it appears that breakdowns of numbers by age are not regularly counted. But
one thing seems sure - children bear the physical, emotional, and social
burdens of problems that are caused by adults.

Trauma in Refugee Children

Trauma, including post-traumatic stress disorder, are common in young
refugees (Barnett and Hambien, 2017). Child refugees, because of their unique
situation, are at risk of suffering from a variety of physical ailments, cognitive
and developmental challenges, behavioural issues and psychopathologies
(Rutter, 1999). The traumas that they experience may be preventable in the first
instance. When they do occur, their traumas could be lessened by the use of
processes, interactions, policies, practices, and laws that are embedded in a
variety of institutions and community social structures.

Fazel and Stein (2002) have identified three major stress points for refugee
children. These occur: (1) while in their country of origin; (2) during the flight
to safety; and (3) when having to settle in a country of refuge. At each point,
there are things that community structures and providers could do to lessen
the trauma, especially from a mental health perspective.

While in their home country, before they become refugees, children may have
experienced considerable trauma. These including being forced to flee their
homes and communities, perhaps because of war, death or injury of family
members, or as a result of environmental disasters. Children’s lives may have
been chronically unstable, where they witnessed any number of losses in the
form of violence, poverty, and suffering. They may have been recipients of
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abuse or have witnessed the torture of others. Sources of normal stability, such
as schools, friends, neighbours, and community groups, may suddenly be gone
due to situational crises, with no replacements for them.

When children are forced to abandon whatever stability they had, their journey
to a new place may be fraught with challenges and new forms of trauma. Many
children travel long distances through dangerous environments, confront
people who threaten their safety, and be subjected to physical violence, hunger,
harsh weather, difficult terrain, and physical, sexual, emotional and verbal
abuse (Hjern, Angel, and Hojer, 1991). Children may be separated from loved
ones, perhaps by accident or by intention, as a way to get them to safety and a
better life than their futures hold in their home countries. Smugglers and
strangers may be their paid companions on difficult journeys through lands
that are unfamiliar to them. The smugglers may be far from caring and
compassionate to them. The exposure to life chaos and disruption, including
violence and deprivation, results in post-traumatic stress disorders that include
depression, anxiety, paranoia, sleeping, and eating impacts (Kinzie et al., 1986,
1990; Yule and Williams, 1997).

Once refugee children arrive at their destination, new challenges and
potential traumas await them. Their transition across the border can be
frightening as their lives are held in the hands of people who speak a different
language and whose customs are unfamiliar to them. Sometimes military
members or people who may hold weapons over them, or the children may find
themselves separated from everyone they know and be alone, not knowing
where they are or what will happen to them next. Loved-ones could have died.
Beloved possessions are likely gone, either by being left behind, lost, destroyed,
or stolen. Studies have found that refugee children may arrive hungry, tired and
sick (Vissing and Leitao, 2021). Common physical conditions found in refugee
children include communicable diseases, parasitic infestations, anaemia, dental
problems, hepatitis B, and tuberculous (Fazel and Stein, 2002). Once settled
they may experience traumas trying to integrate into the new society in a
phenomenon referred to as secondary trauma. Trying to adjust to a new home,
family members, peers, schools, and community may be very challenging.

Because children are at significant risk for trauma and psychological disturbance
before, during and after their travel as refugees, the number of adverse child
experiences (ACEs) may be high. Research has found that the more exposure to
trauma, the greater the negative long-term impacts of physical and mental
illnesses, as well as social and behavioural disruptions (Anda, Felitti and
Bemner, 2006; Cronholm et al., 2015; Finkelhor et al., 2015; Hunt, Slack and
Berger, 2017). Realizing that refugee children will arrive carrying a variety of
traumas, how they are managed when they arrive in their new country is of
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utmost importance to creating stability and the chances of positive transitions
and successful lives.

Importance of Social Structures

How a refugee child will fare in the future depends much upon how the new
country provides support to the child during their initial transition (Williams
and Westermeyer, 1986). A systems approach to helping refugee children is
essential. Addressing the treatment needs of refugee children may seem
overwhelming because they arrive at their new destination having experienced
many challenges and traumatic exposures (Fazel and Stein, 2002). Refugee
children will need care and assistance from governments, the legal community,
immigration officials, translators, schools, healthcare professionals, mental
health, social services, child protective services, housing, food, clothing, and
recreational communities, to name a few. Some geographic locales will have
more developed helping systems than others. When these helping organizations
work together as a coordinated care system, this benefits the children much
more than when the organizations exist as isolated silos. Developing a case-
management approach where different organizations coordinate their services
in a team-like manner to ensure that the children are receiving the care they
need and do not fall through the cracks is important to their success.

Development of community systems, collaborations and partnerships are
essential for the creation of good outcomes in service delivery. Many social
systems are not well developed and efficient in streamlining effective services
to vulnerable populations such as refugee children. How social systems operate
may vary and is directly related to their outcomes in service delivery (Porter
and Coérdoba, 2009; Walker, 2019). Viewing social institutions as a part of a
complex system in which chaos is a natural component requires that organizations
and social systems take a more developed, sophisticated and enlightened
approach to service development (Hudson, 2000; 2010). The use of a clinical,
sociological approach that integrates both structural or macro-level components
as well as micro-level processes and procedures can also result in more positive
results not just for individuals but for organizations (Fritz, 2008).

Schools are likely the institution that most children access on a daily basis,
and they are fundamentally important in supporting refugee children (Thomas,
2016). Schools play a critical role in helping refugee children find a sense of
stability, safety and predictability while helping them maximize their learning
potential and opportunities for success (Crosnoe, 2013). Even very young
refugee children have likely experienced a variety of traumas. Early childhood
education and care (ECEC) programmes are an important vehicle that can
mitigate many of the risks these children face (Park et al., 2018).
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Education programmes boost not just children’s education and career
trajectories but also support longer-term integration success. Schools provide
not just educational content but also help students to: develop peer relationships;
learn norms, folkways and mores; gain emotional and social support; and
obtain career guidance and training. Nurses may provide healthcare, students
may get lunch and food given to them, and some schools may have social
workers who help the student obtain needed community resources. It is within
the school environment that children’s self-esteem, identity, social adaptation,
and resilience are influenced (Fazel and Stein, 2002).

Refugee children find that schools provide much more than academic learning,
as valuable as language, history, math, science, and other subjects may be. They
provide socio-emotional grounding and support that help them to make
successful transitions into their new communities and to become active
participants in them. Schools, the communities in which they exist, can create
climates that are welcoming, and have a wide array of resources and places to
go for refugee families to find what they need to make a positive contribution
to student adjustment (Hess, 2017).

Over half of the world’s refugee children do not have access to education that
will help them to become self-sustaining, productive adults (UN News, 2019).
UNESCO (2020) reports that refugee children are five times more likely to be
out of school. Millions lack adequate healthcare, especially during the time of
COVID-19, putting refugee children at dire risk (Browne et al., 2021; Hawke,
2021). Even very young children may be alone, unaccompanied by siblings,
parents or caregivers, putting them at extreme vulnerability to a wide array of
life-threatening problems (Vissing and Leitao, 2021).

Social structures like schools and humanitarian organizations work to organize
and interact with refugee children by teaching them norms about what to
expect in their new countries. A rights-respecting approach can be present in
the way institutions are designed, the services they provide, and the way they
process and interact with children. Their structures and processes directly
impact what children learn about human rights and social inclusion. A
successful human rights approach requires involvement from the entire social
system, including government, school administration, teachers, social workers,
students, parents, and the community, to partner together to create an
environment for active learning and socialization for productive citizenry
(Thomas, 2016). Research by Devonald et al. (2021) found that human rights
education should be a core pillar of humanitarian responses for refugee
children. When human rights education is provided in humanitarian settings,
it creates opportunities for adolescent refugees to understand and exercise
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their human rights, respect the rights of others, and gain active citizenship
skills. Studying the extent to which education about, through and for human
rights are embedded in refugee humanitarian programmes, researchers found
stark differences in how programmes are structured. They found in Jordan, the
Makani programme integrates human rights across subjects and teacher
pedagogy and fosters skills for active citizenship, while in Cox’s Bazar,
Bangladesh, a lack of basic rights hinders the delivery of meaningful human
rights education for Rohingya adolescents. A human rights framework can
make refugee youth aware of their rights, open dialogue between students and
teachers, and encourage youth to become social change agents in their
communities. The lack of a rights approach disempowers youth to develop the
skills necessary for active global citizenship.

Challenges Facing Social Structures Serving Refugee Children

An international analysis of challenges facing education and care programmes
that serve refugee children notes common problems (Park, Katsiaficas and
McHugh, 2018; Refugee Processing Centre, 2017). While it is well-documented
that refugee children have experienced traumas, programmes recognize the
importance of providing trauma-informed care — yet the resources and training
to provide quality trauma-informed care are lacking almost everywhere. Young
children appear to be a lower priority for refugee resettlement and integration
programmes, despite their developmental needs. Waiting lists may exist in
many places for services, housing or support. This is counter-productive to
addressing their immediate needs and setting them up for longer-term stability
and success. No matter what country studied, there is a shortage of qualified
multilingual staff with extensive knowledge of the cultures and languages of the
refugee children they serve. Many programmes do not have stable long-term
funding, which complicates how many refugees they can serve and what kinds
of resources they can provide them.

Programmes find that refugee and asylum-seeking families may continue to
move from place to place even after being settled into a new country. When
they move, this makes it difficult to provide continuity in services. Bureaucratic
and logistical processes may become uncomplicated and result in refugees
falling through the cracks in service delivery systems. A general lack of
coordination among disparate government departments, NGOs, and other key
stakeholders exists. This means that programmes often act in isolation from
one another, with limited access to critical information and a heightened
risk that scarce resources are used inefficiently (Park, Katsiaficas and
McHugh, 2018).
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A systems approach integrates the role of social work, physical and mental
health, education, and social wellbeing. The Centre for Immigration and Child
Welfare (2015) has created a very comprehensive manual of child welfare practices
with immigrant and refugee families. It contains detailed guidelines for how to
integrate child welfare practices with trauma-informed care. The manual also
describes how to build child welfare agency capacity to be more supportive of
creating cultural competencies that support refugee children. These capacity
strategies include organizational policies and protocols, administrative support,
staff and volunteer training, and the creation of collaborations and partnerships. It
also describes the interface of the elements of good child welfare practices and
their implications for immigrant families who are exposed to traumatic stress.

Resilience of Refugee Children

Studies of refugee children indicate that while they have experienced significant
traumas, many demonstrate resilience (Masten, Best and Garmzey, 1990; Werner
and Smith, 1982). Providing them with resources that will enhance protection
and well-being are essential influences of their success (Fazel and Stein, 2002).
These protective factors include the child’s personality or disposition, having a
supportive family or family environment, external social agencies that help
children cope, and agencies that provide them with meaningful services and
resources they can use. Providing comprehensive services to children will help
increase their resilience. Not providing services to even the most resilient
children will disempower their ability to move forward successfully. Resilience
and resource are intertwined concepts.

The Centre for Immigration and Child Welfare (2015) reminds us that in order
to survive the multiplicity of chaos and traumas, children may cope by
engaging in some behaviours that may, on the surface, seem maladaptive or
pathological. As children adjust to their new homes, cultures and locations,
they may have a transition period where the coping strategies they used in
order to survive are no longer necessary but still used. Therefore, resilience may
be present but not always perceived as such by people in their new countries.
Helping young people to find constructive coping mechanisms and to fit into
their new environments and peer groups will be important for their success.

Program Directions

Social structures and processes that embed a children’s human rights framework
have been found to produce better quality outcomes for refugee children,
families and their integration into being active and productive members of
their communities. The UN Convention on the Rights of the Child outlines
standards necessary for the wellbeing of children. These include provision,
protection and participation. Provisions include food, housing, services, education,
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healthcare, and socio-emotional support. Protections from violence, abuse,
torture, and trauma are essential; when such things do occur, finding ways to
help the child recover successfully from them is part of the treaty. Helping
young people to have a sense of agency and how to use that agency to
participate in decisions that pertain to their own life is an essential part of the
treaty. So is having the opportunity to participate meaningfully in their homes,
schools, and communities. Adhering to the basic guidelines of the universal
child rights treaty by refugee organizations would be in the best interests of the
child.

Welcome Centres can be the first point of introduction to a new country, and
staff can meet and interview refugee individuals and families to help link them
to the services and support they need. Refugees will arrive likely frightened,
weary, hungry, tired, without extensive paperwork, and may not know the
language. Their needs may be extensive, to having staff who can meet them,
welcome them, and assist them is crucial (Sevazzi, 2016).

Governments and institutions that serve refugees need better coordination
and greater capacities to ensure comprehensive service delivery and longitudinal
sustainability. A holistic set of services for an extended period of time could
greatly assist refugee children. This would necessitate a good data collection
and monitoring system so that children can be followed-up over time to ensure
that they receive the services they need. Prioritization of young refugees would
benefit them substantially in programmes. Employing staff or volunteers who
are multilingual and have a keen understanding of the culture and conflicts
that the refugee children have experienced would be very valuable. Having
available and accessible written documents and resource guides so that refugees
can learn where to go to obtain services and how to apply for them is very
important. They cannot be expected to use services that they don't even know
exist. Having transportation systems that enable them to get to locations to
access help is critically important.

When children are part of a family system, there can be a symbiotic assistance
system that develops where parents can learn from children just as children
may learn from parents. Working with parents and entire family units is
therefore essential to the stability and success of the family collective.

Sometimes newcomers like refugee children are resented by people in the
new countries. This may be because they require substantial assistance that
taxpayers may subsidize. Newcomers who don't know the rules and norms of
the new community may violate them, which may result in crime, misbehaviour,
and resentment. If people do not have the language, training, education, and
skill-sets to make contributions to the community, they may be regarded as
loafers who want to take from and not give to the community. But it is
important to realize that all of these factors can be eliminated or reduced when
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new refugees are provided the array of supports they need to in order to make
a successful adjustment to their new homes. Instead of viewing them as
detrimental to the wellbeing of a community, history documents that
supporting immigrants and newcomers to a country can result in substantial
benefits to both the individuals and the community (OECD/ILO (2018)).
Investing in the resources to support refugee children who come in distress
could result in emotional and social loyalty to the new community. The
community could benefit substantially from their work, employment,
volunteerism, and civic contributions. This assumption guides the purpose of
our book — to make life better for children, families, and for their new host
communities.

Chapter Relevance

The contributions in this book present different perspectives on processes,
interactions, policies, practices, and laws embedded in a variety of institutions
and community social interactions.

Noronha and Cabete address the transnational character of transnational
migrant families and communities and the uses of new information and
communication technologies in the process of family reorganisation, arguing
the need for states to acknowledge and support this potential. Lenar¢i¢ and
Medari¢ analyse the role of information-communication technologies (ICT) in
the lives of children on the move at different stages of their migration process
(preparation, sociability, integration). The authors draw on qualitative research
with unaccompanied migrant children in Slovenia deriving from the project
Migrant Children and Communities in a Transforming Europe (MiCREATE) funded
by the EU Horizon 2020 Research and Innovation Programme of the EC.

Herring’s chapter examines whether states ensure that a child seeking refugee
status receives appropriate protection and humanitarian assistance looking at
protection gaps in international community structures for the accompanied
and unaccompanied asylum-seeking refugee child. Quadranti looks at the
social inclusion programmes for legal residents and the security approach
focused on opposing illegal immigration, analysing the provisions of the EU
Pact on Migration and Asylum and Action Plan on Integration and Inclusion for
both accompanied and unaccompanied minors. The author places an emphasis
on European mechanisms concerning the detention of minors, reception
conditions and so-called ‘Dublin transfers’ to then provide an analysis of the
Italian integration plan and the failure to recognize the principle of social
inclusion.

Chatzoudi presents an account of the vulnerability of unaccompanied children
in southern Europe, presenting the shelters ‘Homes for Hope’ in Cyprus and the
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holistic model developed to provide multidisciplinary services on rehabilitation,
integration, and durable solutions strategies. The chapter focuses on the
psychological support services provided to unaccompanied minors; the challenges
faced, good practices, and recommendations. Santos and Bergano look at
immigration and the integration of refugees in Portugal and at the social
inclusion of children and adults through community processes that facilitate
access to education, health, housing and employment, analysing data provided
by national and international organisations. Carrol et al. present a study of
student resilience in Liberia, a country with a recent history of civil wars and
pandemics. The authors make use of the concepts of ACEs and HOPEs (Adverse
Childhood Experiences and Healthy Outcomes from Positive Experiences),
proposing general guidelines for practice in educational contexts and for the
Government of Liberia. Bernardine et al. examine community approaches to
the integration process in the U.S. federally funded programmes that combine
education, social services, and social integration aiming at the integration of
unaccompanied refugee children and survivors of Human Trafficking, introduce
the programming and explain why they are necessary for assisting unaccompanied
refugee, asylee, and trafficked youth. Francis et al. looks at lifelong learning as
a catalyst for the sustained promotion of safe communities in the context of
migration through a case study based on the implementation of a capacity-
building programme to equip migrant women with competences to raise
awareness on, and counteract, female genital mutilation (FGM). Thickpenny
explores the specificities of refugee communities looking beyond the general
perspective of policy makers to focus on understanding individual refugee
needs and their family’s future wellbeing towards service to refugees that work
for the individual.
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